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1. Performance of Students

Value-Added student data: The Value-Added score reflects the portion of student growth
attributed to the teacher, also known as the “teacher effect.” The student performance data
represents one-third of the instructional staff members’ final score.

If a state-standardized assessment is available for a course, only that assessment will be used in
the Student Performance portion of the evaluation. In cases where the local assessment is not
ready or available, the district will derive the Student Performance score using state assessments
or other standardized tests administered to the students assigned to the teacher. If an instructional
staff member is assigned a combination of courses, the weight of each course in the VAM
calculation will be proportionate to the amount of time assigned to each course(s).

For all instructional personnel, student performance data for three v« .'s, including the current
year and the two years immediately proceeding the current year.4* . e used when available. If
less than the three most recent years of data are available, thos years'. = which data are available
must be used.

Florida Statute 1012.34(8) requires a process to permi* .nstructianal personne: to review the class
roster for accuracy. The verification process is as for._ ws:

1. Information and timeline available in the Marzanc. rameworks and Evaluation Systems
site.

2. Each semester instructional staff will \_ rify 2 steie

3. District will review roster anu »mplete nal submission to the Florida Department of
Education as part of th¢ state rog .r verific tion process.



Plan for Student Performance Data Use: 2015-2016

High School:
HS FSA subjects State assessment

(9, 10 ELA, Reading)

HS FSA grade level, non-FSA subjects |FSA Reading Scores

Algebra State assessment
Algebra 2 Algebra 2 EOC
Biology Biology EOC o
Geometry Geome’ , EOC
US History US{ -tory EQ/
(11" grade)
Non-FSA grade level and Non-State -PERT
EOC courses FCAT retakc

Eal

'SAT ALY

© strict Common Exams

AP Teachers /- \Exams
IB Teachers Ny IB Exams

Middle School:
Middle School FSA Subjects State assessment
Middle School non-FSA Subjects FSA Reading Scores
Middle School Algebra, Civics, EOCs
Geometry (EOC)




Plan for Student Performance Data Use: 2015-2016

Elementary:
JobDescripton  [StudentPerformanceData |
PreK GOLD
Kindergarten ELA module assessment
First Grade ELA module assessment
Second Grade ELA module assessna® it
Third Grade ELA module as# s ot
Fourth Grade State assa’ nent
Fifth Grade Statd .ssessmer
Elementary Art, Music, PE State a. » nent
Elementary Library Media Tech |“°te assessi.. at

Student Services

JobDescription ~ TudentPerformanceData |

Guidance: Elementar, State assessment
Guidar’ .. Middle State assessment
Guida. »: High 9™-11" grade: Grade level FSA Reading

12" grade: Cohort on track

Educational Diagnosticians FSA Reading Scores based on percentage
(Student Services only) of time at schools served
Psychologists FSA Reading Scores based on percentage

of time at schools served

Social Workers FSA Reading Scores based on percentage
of time at schools served

Student Service staff not assigned to [FSA Reading Scores based on percentage
any school of time at schools served




ESE:

Plan for Student Performance Data Use: 2015-2016

Self-Contained: Access Standards
(prek-12)

PreK: ABELLS
K-2: local cross curricular unit assessment
3-12: FAA

Self-Contained: Standard Diploma
(preK-12)

Same as general education teachers

\Varying Exceptionalities (VE): Co-
Teach
(All students in class assigned)

Same as general edu{ (on teachers

Varying Exceptionalities (VE): Support
Facilitation
(ESE students assigned)

Same as’ _neral education te. ‘aers

Teacher on Special Assignment (TSA!
MS

Schoolwide'.. 7 Proficiency score

Teacher on Special Assignment (TSA):
HS

| . > . o
Schs* ‘\wiac ' € Proficiency score

Behavior Specialist
(65% ESE/35% Gen E.

St nolwide ESE Proficiency score (65%)
Schoolwide Student Performance Score
\35%)

Speech L=¢ ,uage. “olog. (SLP)

FAA

Individual FSA Student Performance
Score

Combination: FAA & Individual FSA
Student Performance Score

Educational Diagnostician (CED, AED)

FSA districtwide Student Performance
Score

Occupational Therapist/ Physical
Therapist (OT/PT)

FAA

Individual FSA Student Performance
Score

Combination: FAA & Individual FSA
Student Performance Score

Vision, Deaf/Hard of Hearing

General Ed: FSA
Access: FAA




2. Instructional Practice

The Instructional Frameworks for Pinellas County Classroom and Non-Classroom staff
members are based on the Marzano Evaluation System.

The Instructional Practice score will represent 56.7% of the final score for instructional staff

members.

Each instructional staff member will receive a minimum of 4 observations as defined in the chart

below.

PROBATIONARY OR
TEACHER IN NEED OF SUPPORT

ANNUAL -~ k¢ "ESSIONAL SERVICE, and
CONTINU. S CONTRACT

First Semester

First Formal Observations: Within first 60
days of employment (Pre-observation
conference/ observation/ post-observation
conference). Completion of formative
evaluation.

Informal Observatiors

Second Ser{ ‘ter

Informal Obser .

Formal Obser® «don (Pre. hserve an
conference’ )servation/po. observation
conference)

4

Summative Evaluation

ree (3¢ Uservations must occur no later than
the. 2a° Ur the third grading period

Miniri. m of Three (3) Informal and one

Formal Observation (Pre-observation
| conference/observation/ post-observation
conference)observations

1

Summative Evaluation




The instructional practice calculation is completed using conjunctive soring rules for all
instructional staff members including newly hired staff members.

1. First, a conjunctive score is calculated for each domain of the Marzano framework based on
application of the rules below to an individual’s observation data.

Highly Effective Effective Delveloplng/Needs Unsatisfactory
mprovement
4 3 1
(4) 3) @ (1)
[
ALpepSIS manr& i t?etzr Greater than or
At least 65% at Atleast65%at | o ofhr oo B9 | equal to 50% at
H . - Al < - .
Innovating Applying or higher Beginning or I\ Beginning or Not
. Using
Using
|
2. Next, each conjunctive score is multipliet < 22 weight ¢ 2n to that domain.
Classroom ~on-Classroom
Domain 1: 68% omain 1: 36%
Domain 2: 14% Domain 2: 27%
Domain 3:,2%% Domain 3: 17%
Domait +. 1us. Domain 4: 20%

3. Then, the final nc_sbers from’ ie previous step are added together.

4. That rating is applied™. " . "final score scale below to determine the final instructional practice
score

Highly Effective: 3.5-4.0

Effective: 2.5-3.49

Developing/Needs Improvement: 1.5-2.49
Unsatisfactory: 1.0-1.49



Learningdciences

ARZANO
ENTER>M/Z_

TEACHER & LEADER EVALUATION

2014 Marzano Teacher Evaluation Model

NPVZ
) LearningSciencesInternational
Learning Map

LEARNING AND PERFORMANCE MANAGEMENT

Domain 1: Classroom Strategies and Behaviors

Domain 1 is based on the Art and Science of Teaching Framework and identifies the 41 elements or instructional categories that happen in the classroom. The 41 instructional
categories are organized into 9 Design Questions (DQs) and further grouped into 3 Lesson Segments to define the Observation and Feedback Protocol.

Lesson Segment

Involving Routine Events

[DQI: Communicating \
Learning Goals and Feedback
1. Providing Rigorous Learning
Goals and Performance
Scales (Rubrics)
2. Tracking Student Progress

\3. Celebrating Success j
\

(DQG: Establishing
Rules and Procedures
4. Establishing Classroom
Routines

Note: DQ refers to Design Question in
the Marzano Art and Science of
Teaching Framework. The 9 DQs
organize the 41 elements in Domain 1.

The final Design Question, DQ10:
Developing Effective Lessons Organized
into a Cohesive Unit, is contained in
Domain 2: Planning and Preparing.

Addressing Content

ﬁQZ: Helping Students Interact with

Lesson Segment

New Knowledge

6. Identifying Critical Content

7. Organizing Students to Interact with N

Content

8. Previewing New Content

9. Chunking Content into “Digestible Bite

10. Helping Students Process New Content

11. Helping Students Elabor,

12. Helping Students Record
Knowledge

. Helping Students Reflect on

J

\_

DQ4: Helping Students Generate and Test Hypotheses )

21. Organizing Students for Cognitively Complex Tasks

22. Engaging Students in Cognitively Complex Tasks
Involving Hypothesis Generation and Testing

23. Providing Resources and Guidance for Cognitively

Lesson Segment

Enacted on the Spot

DQ5: Engaging Students
24. Noticing When Students are Not Engaged
25. Using Academic Games

26. Managing Response Rates

. Using Physical Movement

28. Maintaining a Lively Pace

29. Demonstrating Intensity and Enthusiasm

30. Using Friendly Controversy

31. Providing Opportunities for Students to Talk about
Themselves

QZ. Presenting Unusual or Intriguing Information

~

)

5. Organizing the Physical é DQ7: Recognizi h
Layout of the Classroom : gmznr'ng Adh'er('ence to Rules and Procedures
\_ J 33. Demonstrating “Withitness”
\ 34. Applying Consequences for Lack of Adherence to Rules
and Procedures
\ 35. Acknowledging Adherence to Rules and Procedures )

with Students
36. Understanding Students’ Interests and Backgrounds

37. Using Verbal and Nonverbal Behaviors that Indicate
Affection for Students
\ 38. Displaying Objectivity and Control

( DQ8: Establishing and Maintaining Effective Relationships \

-

DQ9: Communicating High Expectations for All Students
39. Demonstrating Value and Respect for Low Expectancy
Students

40. Asking Questions of Low Expectancy Students

Complex Tasks )

©2014 Robert J. Marzano. Can only be digitized in iObservation.
iObservation is a registered trademark of Learning Sciences International®

k41. Probing Incorrect Answers with Low Expectancy Students

1.877.411.7114 | MarzanoCenter.com




Marzano Teac er Eva uation Model
Learning Map

Domain 2: Planning and Preparing

Planning and Preparing

(Planning and Preparing for Lessons \
and Units
42. Effective Scaffolding of
Information within Lessons
43. Lessons within Units
44. Attention to Established

\ Content Standards )
( )

Planning and Preparing for Use of
Resources and Technology
45. Use of Available
Traditional Resources
\46. Use of Available Technology )

( Planning and Preparing for the h

Needs of English Language Learners
47. Needs of English Language
\ Learners

e

J
Planning and Preparing for the )
Needs of Students Receiving Special
Education

48. Needs of Students Receiving

\_ Special Education )

r

~

Planning and Preparing for the
Needs of Students Who Lack
Support for Schooling

49. Needs of Students Who Lack
\_ Support for Schooling )

©2013 Robert J. Marzano. Can only be digitized in iObservation.

iObservation is a registered trademark of Learning Sciences International®

K
LearningSciences

ARZANO

ENTERMZ

TEACHER & LEADER EVALUATION

Domain 3: Reflecting on Teaching

Reflecting on Teaching

ﬂivaluating Personal Performance

50. Identifying Areas of Pedagogical
Strength and Weakness

51. Evaluating the Effectivene

Individual Lessons and

52. Evaluating the Effecti

Specific Pedagogical

\ and Behaviors

Developing and
Professional Gro

s
LearningScienceslnternational

LEARNING AND PERFORMANCE MANAGEMENT

Domain 4: Collegiality and Professionalism

Collegiality and Professionalism

Promoting a Positive Environment

55. Promoting Positive Interactions
with Colleagues

56. Promoting Positive Interactions
about Students and Parents

é Promoting Exchange of Ideas and
Strategies
57. Seeking Mentorship for Areas of

Need or Interest
58. Mentoring Other Teachers and

\_ Sharing Ideas and Strategies

Promoting District and School

Development

59. Adhering to District and School
Rules and Procedures

60. Participating in District and
School Initiatives

Page 2
1.877.411.7114 | MarzanoCenter.com
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LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

Jy
LearningSciences

ARZANO
ENTER>/

TEACHER & LEADER EVALUATION

Marzano Protocol: Lesson Segment Involving Routine Events

Design Question #1: What will | do to establish and communicate learning goals, track student

progress, and celebrate success?

1. Providing Rigorous Learning Goals and Performance Scales (Rubrics)

The teacher provides rigorous learning goals and/or targets, both of which are embedded in a performance scale that includes

application of knowledge.

Example Teacher Evidence

aaaoaaaaq

Teacher has a learning goal and/or target posted for student reference
The learning goal or target clearly identifies knowledge or processes aligned to the rigor of required standards
Teacher makes reference to the learning goal or target throughout the lesson
Teacher has a scale that builds a progression of knowledge from simple to compley
Teacher relates classroom activities to the scale throughout the lesson
Teacher has goals or targets at the appropriate level of rigor
Performance scales include application of knowledge

Example Student Evidence
O Students can explain the learning goal or target for the lesson

O Students can explain how their current activities relate to the leai. a goal 20 arget
O Students can explain the levels of performance, from simple to coni, X« .ne scale
O Student artifacts demonstrate students know the learning goal or targe
O Student artifacts demonstrate students can identify a pfaression of knov. dge
Scale -
Not Using Begir-ing D) :loping Applying Innovating
Providing Strategy was Usest awc, Prc_ ies rigorous Provides rigorous Adapts and creates
rigorous learning | called for but ind rectly ol leari. g goals and learning goals and new strategies for
goals and not exhibited. n parts perfoi. ance scales | performance scales unique student needs
performance ‘ssing. rubr.cs that or rubrics and and situations.
scales (rubrics) uco.ribe levels of monitors the extent
performance. to which students
understand the
learning goal and/or
targets and levels of
performance.
Reflection Questions
Not Usi ' | Beginning Developing Applying Innovating
Providing How can you How can you In addition to How might you adapt | What are you
rigorous learning | begin to provide a providing a rigorous | and create new learning about your
goals and incorporate rigorous learning goal strategies for students as you
performance some aspects learning goal accompanied by a providing rigorous adapt and create
scales (rubrics) of this strategy | accompanied by | performance scale learning goals and/or | new strategies?
into your a performance or rubric that targets and
instruction? scale or rubric describes levels of | performance scales
that describes performance, how or rubrics that
levels of can you monitor the | address unique
performance? extent to which student needs and
students situations?
understand the
learning goal
and/or targets and
the levels of
performance?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.
iObservation is a registered trademark of Learning Sciences International®
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TEACHER & LEADER EVALUATION

|

LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

2. Tracking Student Progress

The teacher facilitates tracking of student progress on one or more learning goals and/or targets using a formative approach to

assessment.

Example Teacher Evidence
O Teacher helps students track their individual progress on the learning goal or target
O Teacher uses formal and informal means to assign scores to students on the scale or rubric depicting student status on the

learning goal

O Teacher uses formative data to chart progress of individual and entire class progress on the learning goal

Example Student Evidence
O Students can describe their status relative to the learning goal using the scale or rubric
O Students systematically update their status on the learning goal

O Students take some responsibility for providing evidence in reference to their progres¢ n the scale
O Artifacts and data support that students are making progress toward a learning goz
Scale
Not Using Beginning Develor g Ap, ing Innovating
Tracking Strategy was Uses strategy Facilitat Facilitates Adapts and creates
student called for but not incorrectly or with trackic of tracking of si..dent | new strategies for
progress exhibited. parts missing. stuC_ t progres progress towards unique student
towarc. eard g learning goals needs and
goals ar. and/or targets situations.
targets usir. using a formative
“armative approach to
ap, ~h to assessment and
assa’ . monitors the
extent to which
students
understand their
level of
X performance.
Reflection Questions
Not'  _ Ninning Developing Applying Innovating
Tracking How 2 you low ca. 10U In addition to How might you What are you
student best 0 jlitate vacking facilitating adapt and create learning about your
progress incc. hrate some o tudent tracking of new strategies for | students as you
aspec.. fthis p. Jress using a student progress | facilitating tracking | adapt and create
strategy . »vour mative using a formative | of student new strategies?
instruction’ approach to approach to progress using a
assessment? assessment, how | formative

can you monitor
the extent to
which students
understand their
level of

performance?

approach to
assessment that
address unique
student needs and
situations?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.

iObservation is a registered trademark of Learning Sciences International®
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Jy
LearningSciences

ARZANO
ENTERXN/Z_

TEACHER & LEADER EVALUATION

3. Celebrating Success

The teacher provides students with recognition of their current status and their knowledge gain relative to the learning goal or

target.

Example Teacher

Evidence

O Teacher acknowledges students who have achieved a certain score on the scale or rubric
O Teacher acknowledges students who have made gains in their knowledge and skill relative to the learning goal
O Teacher acknowledges and celebrates the final status and progress of the entire class
O Teacher uses a variety of ways to celebrate success
e Show of hands
*  Certification of success
e Parent notification
* Round of applause

* Academic

praise

Example Student Evidence
O Students show signs of pride regarding their accomplishments in the class

O Students take some responsibility for celebrating their individual status and ti .t of the'\. »le class
O Student surveys indicate they want to continue making progress
Scale
Not Using Beginning Develop. | Applying Innovating
Celebrating Strategy was Uses strategy Provides students | Provides students Adapts and creates
success called for but incorrectly or wi’ macognition of with recognition of new strategies for
not exhibited. with parts the =co £ status “eir current status unique student
missing. anc aeir kiic al) «nd their knowledge needs and
gain_ \latived Jtnic gain relative to the situations.
learni. \a* .l learning goal and
monitors the extent to
which students are
| motivated to enhance
their status.
Reflection Questions
Not Us’ Yegini. Developing Applying Innovating
Celebrating How cad jou HG han yoo In addition to How might you adapt What are you
success begir provi providing students and create new learning about your
incorpc. ‘e studel  with with recognition of strategies for providing | students as you
some asp. ‘s recog’ ion of their current status students with adapt and create
of this strate_ their® Jrrent and their knowledge recognition of their new strategies?
into your st* .s and their | gain relative to the current status and their
instruction? «owledge learning goal, how knowledge gain
gain relative to | can you monitor the relative to the learning
the learning extent to which goal that address
goal? students are unique student needs
motivated to enhance | and situations?
their status?

Student Interviews

Student Questions:
* What learning goal did today’s lesson focus on?
* How well are you doing on that learning goal?
¢ Describe the different levels you can be at on the learning goal or target.

© 2014 Robert J. Marzano. Can only be digitized in iObservation.
iObservation is a registered trademark of Learning Sciences International®
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LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

Design Question #6: What will | do to establish and maintain classroom rules and procedures?

4. Establishing Classroom Routines

The teacher establishes expectations regarding rules and procedures that facilitate students working individually, in groups,
and as a whole class.

Example Teacher Evidence
Teacher involves students in designing classroom routines and procedures
Teacher actively teaches student self-regulation strategies

aaaoaaaa

Teacher uses classroom meetings to review and process rules and procedures
Teacher reminds students of rules and procedures
Teacher asks students to restate or explain rules and procedures

Teacher provides cues or signals when a rule or procedure should be used
Teacher focuses on procedures for students working individually or in small groups

Example Student Evidence

O Students follow clear routines during class
O Students describe established rules and procedures
O Students describe the classroom as an orderly place
O Students recognize cues and signals by the teacher
O Students regulate their behavior while working individually
O Students regulate their behavior while working in groups
Scale
Not Using Beginning Develop. Applying Innovating
Establishing Strategy was Uses strategy .. ‘=hes Establishes Adapts and
classroom called for but not | incorrectly or with exp’ . expectations creates new
routines exhibited. parts missing. rd arding ruies and | regarding rules strategies for
srocedures. and procedures unique student
and monitors the needs and
extent to which situations.
students
understand rules
and procedures.
Reflection Questions
.ot Using Begu. .iing Developing Applying Innovating
Establishing HG »an you F v canyou In addition to How might you What are you
classroom begir e 1blish establishing adapt and create learning about
routines incorpoi. hsome pectations expectations strategies for your students as
aspects o1 » regarding rules and | regarding rules and | establishing you adapt and
strategy into procedures? procedures, how expectations, create new
instruction? can you monitor the | rules, and strategies?
extent to which procedures that
students address unique
understand the student needs and
rules and situations?
procedures?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.

iObservation is a registered trademark of Learning Sciences International®
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LEARNING AND PERFORMANCE MANAGEMENT

5. Organizing the Physical Layout of the Classroom

The teacher organizes the physical layout of the classroom to facilitate movement and support learning.

Example Teacher Evidence
O The physical layout of the classroom has clear traffic patterns

O The physical layout of the classroom is designed to support long-term projects by individual students or groups of students

O The physical layout of the classroom provides easy access to materials and centers

O The classroom is decorated in a way that enhances student learning
e Bulletin boards relate to current content (e.g., word walls)

e Student work is displayed

Example Student Evidence

aaaaaan

Students move easily about the classroom
Individual students or groups of students have easy access to materials that maks
Students make use of materials and learning centers

Students can easily focus on instruction
Students can easily access technology
Transition time is minimized due to layout of classroom

se of long-term projects

Scale

Not Using

Beginning

Develc, -

Applying

Innovating

Organizing the
physical layout

Strategy was
called for but

Uses strategy
incorrectly or with

Organizes the
«<ical layout .

Organizes the
physical layout of the

Adapts and
creates new

of the not exhibited. parts missing. the ¢ =aom to classroom to facilitate | strategies for
classroom (cilitate naent | movement and unique student
d st Jort support learning and needs and
le g. monitors the extent to | situations.
which students have
easy access to
materials in an
environment that
supports learning.
Reflection Questions
N Jsing leginn Developing Applying Innovating
Organizing the HG han you Ho' :an you In addition to How might you adapt | What are you
physical layout begiri orgi ze the organizing the and create new learning about
of the incorpoi. phy cal layout of | physical layout of strategies for your students as
some aspe. »of | #¢ ‘classroom to | the classroom to organizing the you adapt and
classroom : - - ;
this strategy acilitate facilitate movement | physical layout of the | create new
your movement and and support classroom to facilitate | strategies?
instruction? support learning? | learning, how can movement and

you monitor that
students have easy
access to materials
in an environment
that supports
learning?

support learning that
address unique
student needs and
situations?

Student Interviews

Student Questions

*  What are the regular rules and procedures you are expected to follow in class?
* How well do you do at following the rules and procedures and why?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.

iObservation is a registered trademark of Learning Sciences International®
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TEACHER & LEADER EVALUATION

Marzano Protocol: Lesson Segment Addressing Content

Design Question #2: What will | do to help students effectively interact with new knowledge?

6. Identifying Critical Content

The teacher continuously identifies accurate critical content during a lesson or part of a lesson that portrays a clear

progression of information that leads to deeper understanding of the content.

Example Teacher Evidence
O Teacher highlights critical content that portrays a clear progression of information related to standards or goals
O Teacher identifies differences between the critical and non-critical content
O Teacher continuously calls students’ attention to accurate critical content
O Teacher integrates cross-curricular connections to critical content

Example Student Evidence

O Students can describe the level of importance of the critical content addresse
O Students can identify the critical content addressed in class

O Students can explain the difference between critical and non-critical corpt it

O Formative data show students attend to the critical content (e.g., ques

O Students can explain the progression of critical content

1 CiK

ning, artifacts)

Scale
Not Using Beginnine | Develo, 1 Applying Innovating
Identifying Strategy was Uses strategy ‘mnals to Signals to Adapts and
critical content called for but not incorrectly or wi stuc <ritical students critical creates new
exhibited. parts missing. ved .snic. dical | versus non-critical | strategies for
atent and content and unique student
vortrays a clear portrays a clear needs and
rogression of progression of situations.
‘ormation. information and
monitors the
extent to which
students are
attending to critical
versus non-critical
content.
Reflection Questions
Not. ng Beginning Developing Applying Innovating
Identifying How can yo. How can you In addition to How might you What are you
critical content begin to signal to students signaling to adapt and create learning about your
incorporate some critical versus non- | students critical new strategies for | students as you
aspects of this critical content and | versus non- identifying critical adapt and create

strategy into your
instruction?

portray a clear
progression of
information?

critical content
and portraying a
clear progression
of information,
how might you
monitor the
extent to which
students attend to
critical content?

content that
address unique
student needs and
situations?

new strategies?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.

iObservation is a registered trademark of Learning Sciences International®
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TEACHER & LEADER EVALUATION

7. Organizing Students to Interact with New Content

The teacher organizes students into appropriate groups to facilitate the processing of new content.

Example Teacher Evidence
O Teacher has established routines for student grouping and student interaction for the expressed purpose of processing new

content

O Teacher provides guidance on one or more conative skills

*  Becoming aware of the power of interpretations
* Avoiding negative thinking

e Taking various perspectives
* Interacting responsibly

e Handling controversy and conflict resolution

O Teacher organizes students into ad hoc groups for the lesson

O Teacher provides guidance on one or more cognitive skills appropriate for the lesson

Example Student Evidence

O Students move and work within groups with an organized purpose
O Students have an awareness of the power of interpretations
O Students avoid negative thinking
O Students take various perspectives
O Students interact responsibly
O Students appear to know how to handle controversy and conflict.. »olution
O Students actively ask and answer questions about the content
O Students add their perspectives to discussions
O Students attend to the cognitive skill(s)
Scale
Not Using ~ ~1inning v Developing Applying Innovating
Organizing Strategy was ses s tegy Organizes Organizes Adapts and creates
students to called for but not incorre¢ ' or tudents into students into new strategies for
interact with new exhibited. with p7 5 propriate appropriate unique student
content misst groups to groups to needs and situations.
facilitate the facilitate the
processing of processing of
new content. new content and
monitors the
extent to which
groups process.
Reflection Question
Not Us ~ Beginning Developing Applying Innovating
Organizing How can you'vegin | How can you In addition to How might you What are you
students to to incorporate organize organizing adapt and create | learning about your
interact with new some aspects of students into students into new strategies students as you
content this strategy into small groups to small groups to for organizing adapt and create new
your instruction? facilitate the facilitate the students to strategies?
processing of processing of interact with new
new content? new content, content that
how can you address unique
monitor the student needs
extent to which and situations?
groups process?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.
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LEARNING AND PERFORMANCE MANAGEMENT

8. Previewing New Content

The teacher engages students in previewing activities that require students to access prior knowledge and analyze new

content.

Example Teacher Evidence

O Teacher facilitates identification of the basic relationship between prior ideas and new content

O Teacher uses preview questions before reading
O Teacher uses K-W-L strategy or variation of it
O Teacher provides an advanced organizer
e Outline
e Graphic organizer
Teacher has students brainstorm
Teacher uses anticipation guide
Teacher uses motivational hook/launching activity
* Anecdote
e Short multimedia selection
e Simulation/demonstration
*  Manipulatives
Teacher uses digital resources to help students make linkages
Teacher uses strategies associated with a flipped classroom

aaa

aa

Example Student Evidence

O Students can identify basic relationships between prior content an.. »cor® g content
O Students can explain linkages with prior knowledge
O Students make predictions about upcoming content
O Students can provide a purpose for what they are abc arn
O Students cognitively engage in previewing activities
O Students can explain how prior standards or goals link t¢ 1e new. ‘
Scale
Not Using " ginning L eloping Applying Innovating
Previewing Strategy was i€ s strategy Fngage studentsin | Engages students in Adapts and creates
new content called for but not | inc. =ctly4 i wing activities | previewing activities new strategies for
exhibited. parts 1g. that require students | that require students unique student
to access prior to access prior needs and
knowledge and knowledge and situations.
analyze new analyze new content
content. and monitors the
extent to which
students access prior
knowledge and
analyze new content.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Previewing How can you How can you In addition to How might you adapt | What are you
new content begin to engage students | engaging students in and create new learning about your
incorporate in previewing previewing activities strategies for students as you
some aspects of | activities that that require students previewing new adapt and create
this strategy into | require them to to access prior content that address new strategies?
your instruction? | access prior knowledge and unique student needs
knowledge and analyze new content, | and situations?
analyze new how can you also
content? monitor the extent to
which students are
accessing prior
knowledge and
analyze new content?
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9. Chunking Content into “Digestible Bites”

Based on student evidence, the teacher breaks the content into small chunks (i.e., digestible bites) of information that can be

easily processed by students to generate a clear conclusion.

Example Teacher Evidence

aaaaaa

During a verbal presentation, the teacher stops at strategic points
While utilizing multi-media, the teacher stops at strategic points
While providing a demonstration, the teacher stops at strategic points
While students are reading information or stories orally as a class, the teacher stops at strategic points
Teacher uses appropriate questioning to determine if content chunks are appropriate

Teacher uses formative data to break content into appropriate chunks

Example Student Evidence
O Students can explain why the teacher is stopping at various points

O Students appear to know what is expected of them when the teacher stops at strats#® C points
O Students can explain clear conclusions about chunks of content
Scale
Not Using Beginning Dev .ping Ar. ‘ing Innovating
Chunking Strategy was Uses strategy Brea® “input Breaks inp. ¢ Adapts and
content into called for but not incorrectly or with ex( encesin’ experiences into creates new
“digestible bites” | exhibited. parts missing. sma._ aunks small chunks strategies for
based '\ adent based on student unique student
needs. needs and needs and
monitors the situations.
extent to which
chunks are
| appropriate.
Reflection Questions
Not Using Begi' ing Developing Applying Innovating
Chunking How can you | How ca i addition to How might you What are you
content into begin to rea!t iput breaking input adapt and create learning about
“digestible bites” | incorporate some <« .riences into experiences into new strategies for | your students as
aspects sm =hunks small chunks chunking content you adapt and
strate® “into youi basec. » student based on student into digestible create new
ingt ction? ceds? needs, how can bites that address | strategies?
you also monitor unique student
the extent to which | needs and
chunks are situations?
- appropriate?
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10. Helping Students Process New Content

The teacher systematically engages student groups in processing and generating conclusions about new content.

Example Teacher Evidence
O Teacher employs formal group processing strategies

e Jigsaw

* Reciprocal teaching
*  Concept attainment
O Teacher uses informal strategies to engage group members in actively processing

*  Predictions
* Associations

e Paraphrasing
e Verbal summarizing

*  Questioning

O Teacher facilitates group members in generating conclusions

Example Student Evidence
O Students can explain what they have just learned
O Students volunteer predictions
O Students voluntarily ask clarification questions
O Groups are actively discussing the content

*  Group members ask each other and answer questions abo.

*  Group members make predictions about what they expect nex
O Students generate conclusions about the new content
O Students can verbally summarize or restate the new irf

Scale

Not Using

Helping students
process new
content

Strategy was
called for but not
exhibited.

“e infort ition
2ation
B- " ning \d Jeveloping Applying Innovating
Ue Sstra gages student Engages student Adapts and
.correctly. 'with | g 1psin groups in creates new

parts mis¢ Q.

pre »ssing new
sntent to generate

processing new
content to generate

strategies for
unique student

conclusions. conclusions and needs and
monitors the extent | situations.
to which the
processing
enhances student
understanding.
Reflection Questions
Not Usi. Beginning Developing Applying Innovating
Helping students | How can you How can you In addition to How might you What are you
process new begin to engage student engaging student adapt and create learning about
content incorporate some | groups in groups in new strategies for your students as
aspects of this processing new processing new processing new you adapt and
strategy into your | content? content, how can content that create new

instruction?

you monitor the
extent to which the
processing
enhances student
understanding?

address unique
student needs and
situations?

strategies?
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11. Helping Students Elaborate on New Content

The teacher asks questions that require inferences about the new content but also requires students to provide evidence for

their inferences.

Example Teacher Evidence
O Teacher asks questions that require students to make elaborative inferences about the content
O Teacher asks students to provide evidences for their inferences
O Teacher presents situations or problems that involve students analyzing how one idea relates to ideas that were not

explicitly taught

Example Student Evidence
O Students volunteer answers to inferential questions
O Students provide evidence for their inferences

O Student artifacts demonstrate students can make elaborative inferences

O Students can identify basic relationships between ideas and how one idea relates ¢ “«hers
Scale
Not Using Beginning Develr ng . lying Innovating
Helping students | Strategy was Uses strategy Engags’ students | Engage. ‘udents | Adapts and
elaborate on new | called for but not incorrectly or with inap’ <ering in answerl 4 creates new
content exhibited. parts missing. inf.  ntial inferential strategies for
ques. ns ar questions and unique student
providi .dence | providing evidence | needs and
for their for their inferences | situations.
inferences. and monitors the
extent to which
students elaborate
and provide
evidence on what
was explicitly
taught.
Reflection Questions -
Not Using .eginning Developing Applying Innovating
Helping students | How ca~ HG han you In addition to How might you What are you
elaborate on new | begin engay ttudents engaging students | adapt and create learning about
content inet Jorate some ) answe g in answering new strategies for | your students as
as, nts of this ‘erential inferential elaborating on you adapt and
stratc. hinto your estions and questions and new content that create new
instrucu. 2 oviding evidence | providing evidence | address unique strategies?
ror their for their student needs and
inferences? inferences, how situations?
can you monitor
the extent to which
students elaborate
and provide
evidence on what
was explicitly
taught?
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12. Helping Students Record and Represent Knowledge

The teacher engages students in activities that require recording and representing knowledge emphasizing creation of a
variety of types of models that organize and summarize the important content.

Example Teacher Evidence
O Teacher asks students to summarize the information they have learned
O Teacher asks students to generate notes that identify critical information in the content

O Teacher asks students to create nonlinguistic representations for new content

e Graphic organizers

*  Pictures

*  Pictographs
*  Flow charts
O Teacher asks students to represent new knowledge through various types of models
*  Mathematical

*  Visual

e Linguistic (e.g., mnemonics)
O Teacher facilitates generating and manipulating images of new content

Example Student Evidence

O Student summaries and notes include critical content

O Student nonlinguistic representations include critical content
O Student models and other artifacts represent critical content
O Students can explain main points of the lesson
O Student explanations of mental images represent critical content

Scale
Not Using Beginning Dey o Applying Innovating
Helping Strategy was Uses strateqy Ei. as’ Jstudents’in Engages students in Adapts and
students record | called for but incopt .y act. .es that help activities that help creates new
and represent not exhibited. witt sarts then_ =cord and them record and strategies for
knowledge ssing. repre. at their represent their unique student
‘nawle dge in knowledge in needs and
ur. .rstanding of understanding of situations.
important content important content
using a variety of using a variety of
models. models and monitors
the extent to which
students organize
and summarize the
important content.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping How can you How can you In addition to How might you adapt | What are you
students record | begin to engage engaging students in and create new learning about
and represent incorporate students in activities that help strategies for your students as
knowledge some aspects of | activities that them record and recording and you adapt and
this strategy into | help them represent their representing create new
your record and knowledge in knowledge that strategies?
instruction? represent their understanding of address unique
knowledge in important content student needs and
understanding using a variety of situations?
of important models, how can you
content using a monitor the extent to
variety of which students
models? organize and
summarize important
content?
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13. Helping Students Reflect on Learning

The teacher engages students in activities that help them reflect on their learning and the learning process.

Example Teacher Evidence

aaaaaaaq

Teacher asks students to state or record what they are clear about and what they are confused about
Teacher asks students to state or record how hard they tried

Teacher asks students to state or record what they might have done to enhance their learning
Teacher utilizes reflection activities to cultivate a growth mindset
Teacher utilizes reflection activities to cultivate resiliency
Teacher utilizes reflection activities to avoid negative thinking
Teacher utilizes reflection activities to examine logic of learning and the learning process

Example Student Evidence

O Students can explain what they are clear about and what they are confused about
O Students can describe how hard they tried
O Students can explain what they could have done to enhance their learning
O Student actions and reflections display a growth mindset
O Student actions and reflections display resiliency
O Student actions and reflections avoid negative thinking
O Student reflections involve examining logic of learning and the learning = »cess
Scale
Not Using Beginning L ~lopir Applying Innovating
Helping students | Strategy was Uses strategy Engage. ents Engages students | Adapts and
reflect on called for but not incorrectly or with | in reflecting » their | in reflecting on creates new
learning exhibited. parts missings awn learning™. o their own learning | strategies for
u 2rning and the learning unique student
proce process and needs and
monitors the situations.
extent to which
students self-
assess their
understanding and
- effort.
Reflection Questions
N using £ ‘nning Developing Applying Innovating
Helping students | Hef _an you low ca..ou In addition to How might you What are you
reflect on be ato gage students engaging students | adapt and create learning about your
learning inco., rate some -eflecting on in reflecting on new strategies for | students as you
aspecl.. Athis eir own learning | their own learning reflecting on adapt and create
strategy I wour and the learning and the learning learning that new strategies?
instruction? process? process, how can address unique
you monitor the student needs and
extent to which situations?
students self-
assess their
understanding and
effort?

Student Interviews

Student Questions:

*  Why is the information that you are learning today important?
*  How do you know what things are most important to pay attention to?
*  What are the main points of this lesson?
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Design Question #3: What will | do to help students practice and deepen new knowledge?

14. Reviewing Content

The teacher engages students in a brief review of content that highlights the cumulative nature of the content.

Example Teacher Evidence

O Teacher begins the lesson with a brief review of content
O Teacher systematically emphasizes the cumulative nature of the content
O Teacher uses specific strategies to help students identify basic relationships between ideas and consciously analyze how

one idea relates to another
e Summary

*  Problem that must be solved using previous information

*  Questions that require a review of content
*  Demonstration

e Brief practice test or exercise

e Warm-up activity

Example Student Evidence

O Students identify basic relationships between current and prior ideas 2

another

O Students can articulate the cumulative nature of the content

. consciously anai,

how one idea relates to

O Student responses to class activities indicate that they recall previ. s conts
e Artifacts
*  Pretests
e Warm-up activities
Scale -
Not Using Ber’ | * .eloping Applying Innovating
Reviewing Strategy was Use® strateg Eng es students Engages students in | Adapts and creates
content called for but not | i Urrectly or inalt »freview a brief review that new strategies for
exhibited. ath parts that hi_ lights the highlights the unique student
w sing, iative nature cumulative nature of | needs and
of the content. the content and situations.
monitors the extent
to which students
can recall critical
content.
Reflection Questions
Not Usn J seginning Developing Applying Innovating
Reviewing How can you .10w can you In addition to How might you What are you
content begin to engage engaging students adapt and create learning about your
incorporate some | studentsin a in a brief review new strategies for students as you
aspects of this brief review of that highlights the reviewing content adapt and create
strategy into your | content that cumulative nature that address unique | new strategies?
instruction? highlights the of the content, how | student needs and
cumulative can you monitor the | situations?
nature of the extent to which
content? students can recall
critical content?
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15. Organizing Students to Practice and Deepen Knowledge

The teacher organizes and guides grouping in ways that appropriately facilitate practicing and deepening knowledge.

Example Teacher Evidence

O Teacher organizes students into groups with the expressed idea of deepening their knowledge of content
O Teacher organizes students into groups with the expressed idea of practicing a skill, strategy, or process
O Teacher provides guidance regarding group interactions

O Teacher provides guidance on one or more conative skills
* Becoming aware of the power of interpretations
* Avoiding negative thinking

e Taking various perspectives

* Interacting responsibly
e Handling controversy and conflict resolution
O Teacher provides guidance on one or more cognitive skills appropriate for the lesson

Example Student Evidence
O Students explain how the group work supports their learning

3 While in groups, students interact in explicit ways to deepen their knowledge of informe

strategy, or process
e Students actively ask and answer questions about the content
e Students add their perspective to discussions

a2al content or practice a skill,

O Students move and work within groups with an organized purpos
O Students have an awareness of the power of interpretations
O Students avoid negative thinking
O Students take various perspectives
O Students interact responsibly
O Students appear to know how to handle controversy an. :onflic: ‘ution
O Students attend to the cognitive skill(s)
Scale
Not Using | Beginnir veloping Applying Innovating
Organizing Strategy was es strat 2:aanizes students Organizes students Adapts and
students to called for but not | i wed [ or with | o groups that into groups that creates new
practice and exhibited. partc. ssing. appropriately appropriately strategies for
deepen facilitate practicing facilitate practicing unique student
knowledge and deepening and deepening needs and
knowledge. knowledge and situations.
monitors the extent
to which the group
work extends their
learning.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Organizing How can you How can you In addition to How might you What are you
students to begin to organize organizing students adapt and create learning about
practice and incorporate some | students into into groups to new strategies for your students as
deepen aspects of this groups to practice and deepen | organizing students you adapt and
knowledge strategy into your | practice and knowledge, how can | to practice and create new
instruction? deepen you also monitor the | deepen knowledge strategies?
knowledge? extent to which the that address unique
group work extends student needs and
their learning? situations?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.

iObservation is a registered trademark of Learning Sciences International®

Page 15




|

LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

Jy
LearningSciences

ARZANO
ENTERXN/Z_

TEACHER & LEADER EVALUATION

16. Using Homework

The teacher designs homework activities that allow students to access and analyze content to deepen knowledge or practice a
skill, strategy, or process.

Example Teacher Evidence
Teacher utilizes strategies associated with a flipped classroom

a aaaa

Teacher communicates a clear purpose and gives directions for homework
Teacher extends an activity that was begun in class to provide students with more time
Teacher utilizes homework assignments that allow students to practice skills, strategies, and processes and/or deepen
knowledge independently
Teacher utilizes homework assignments that allow students to access and analyze content independently

Example Student Evidence
O Students can describe how the homework assignment will deepen their understandina »f informational content or help
them practice a skill, strategy, or process

O Students ask clarifying questions about homework that help them understand its¢  <pose
Scale
Not Using Beginning Developing Applyir_ Innovating
Using Strategy was Uses strategy Assigns homex® '« When appropriate’\as | Adapts and creates
homework called for but incorrectly or that is desigit.  \to Qosed to routinely), new strategies for
not exhibited. with parts deepen knowle. » of# assigns homework unique student
missing. content or practice | that is designed to needs and
skillestrategy, or deepen knowledge of situations.
pré =< antent or practice a
’ < i, strategy, or
process and monitors
the extent to which
homework extends
student learning.
Reflection Questions
Not Using Be_ nin- _ :zloping Applying Innovating
Using How can you How car.. In addition to How might you adapt What are you
homework begin to . an assigning homework and create new learning about your
incorpora’ honi. ork the that is designed to strategies for students as you
some 2 ects is desi_ 2dto deepen knowledge of | assigning homework adapt and create
of this'<_ ategy | deepen content or practice a that address unique new strategies?
into your knowled ' of skill, strategy, or student needs and
instruction’? conten? process, how can you | situations?
oract’ _ a skill, also monitor the
Zgy, or extent to which the
process? homework extends
student learning?
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17. Helping Students Examine Similarities and Differences

When presenting content, the teacher helps students deepen their knowledge by examining similarities and differences.

Example Teacher Evidence
O Teacher engages students in activities that require students to examine similarities and differences
e Comparison activities
e Classifying activities
*  Analogy activities
*  Metaphor activities
* |dentifying basic relationships between ideas that deepen knowledge
*  Generating and manipulating mental images that deepen knowledge

aaaaaq

similarities and differences

Teacher asks students to summarize what they have learned from the activity
Teacher asks students to linguistically and non-linguistically represent similarities and differences
Teacher asks students to explain how the activity has added to their understanding
Teacher asks students to draw conclusions after the examination of similarities and
Teacher facilitates the use of digital resources to find credible and relevant inform

.erences

on to support examination of

Example Student Evidence

O Students can create analogies and/or metaphors that reflect their de® i of understanding
O Student comparison and classification activities reflect their depth¢ “understariling
O Student artifacts indicate that student knowledge has been exter.. d as a ra® .t of the activity
O Student responses indicate that they have deepened their understa. ‘ac
O Students can present evidence to support their explanation of similaric.  and differences
O Students navigate digital resources to find credible and®nalevant informac. wto support similarities and differences
Scale
Not Using ™ - ~inning Developing Applying Innovating
Helping students | Strategy was called £ _ess. ‘egy Engages students | Engages Adapts and creates
examine for but not incorrec/  or with ) activities that students in new strategies for
similarities and exhibited. | parts m‘ sing. juire them to activities that unique student
differences cxamine require them to needs and
similarities and examine situations.
differences similarities and
related to content. | differences
related to content
and monitors the
’ extent to which it
deepens student
understanding.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping students | How can you begin | How can you In addition to How might you What are you
examine to incorporate engage students | engaging students | adapt and create | learning about your
similarities and some aspects of in activities that in examining new strategies students as you
differences this strategy into require them to similarities and for examining adapt and create
your instruction? examine differences similarities and new strategies?
similarities and related to content, | differences that
differences how can you address unique
related to monitor the extent | student needs
content? to which students | and situations?

are deepening
their knowledge?
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18. Helping Students Examine Their Reasoning

The teacher helps students produce and defend claims by examining their own reasoning or the logic of presented
information, processes, and procedures.

Example Teacher Evidence
O Teacher asks students to examine and analyze information for errors or informal fallacies in content or in their own

reasoning

*  Faulty logic

*  Attacks

*  Weak reference
*  Misinformation
O Teacher asks students to examine and analyze the strength of support presented for a claim in content or in their own

reasoning

e  Statement of a clear claim

e Evidence for the claim presented
* Qualifiers presented showing exceptions to the claim

reasoning

a aaa

Teacher involves students in taking various perspectives by identifyir

Teacher asks students to examine logic of errors in procedural knowledge
Teacher asks students to analyze errors to identify more efficient ways to exs
Teacher facilitates the use of digital sources to find credible and relevant infc.mation 1

.ne reasoning behiric

e [ hesses

woport examination of errors in

wltiple perspectives

Example Student Evidence
O Students can describe errors or informal fallacies in content
O Students can explain the overall structure of an argument presented to«

O Student artifacts indicate students can identify errors it <

aaing or make

»ort a claim

d support a claim

O Students navigate digital resources to find credible ana_ »leva. “armation '« Jupport examination of errors in reasoning
O Student artifacts indicate students take various perspect. s by id ~.the reasoning behind multiple perspectives
Scale
Not Using © .ginning | De ‘oping Applying Innovating
Helping Strategy was C_ = strateo ‘w=naaaes students in | Engages students in Adapts and creates
students called for but ince. ctlyv acu. s that require | activities that require new strategies for
examine their not exhibited. with pc them to examine them to examine and | unique student needs
reasoning ‘ssing. and defend their defend their own and situations.
own reasoning or reasoning or the logic
the logic of of information as
information as presented to them
presented to them. and monitors the
extent to which it
deepens student
understanding.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping How can you How can you In addition to How might you adapt | What are you learning
students begin to engage engaging students in | and create new about your students
examine their incorporate students in examining and strategies for helping | as you adapt and
reasoning some aspects activities that defending their own students examine create new
of this strategy | require them to reasoning or the their own reasoning strategies?
into your examine and logic of information or the logic of
instruction? defend their as presented to information
own reasoning them, how can you presented to them
or the logic of monitor the extent to | that address unique
information as which students are student needs and
presented to deepening their situations?
them? knowledge?
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19. Helping Students Practice Skills, Strategies, and Processes

When the content involves a skill, strategy, or process, the teacher engages students in practice activities that help them
develop fluency and alternative ways of executing procedures.

Example Teacher Evidence
O Teacher engages students in massed and distributed practice activities that are appropriate to their current ability to

execute a sKkill, strategy, or process

*  Guided practice if students cannot perform the skill, strategy, or process independently

* Independent practice if students can perform the skill, strategy, or process independently
O Teacher guides students to generate and manipulate mental models for skills, strategies, and processes
O Teacher employs “worked examples”
O Teacher provides opportunity for practice immediately prior to assessing skills, strategies, and processes
O Teacher models the skill, strategy, or process

Example Student Evidence
O Students perform the skill, strategy, or process with increased confidence

O Students perform the skill, strategy, or process with increased competence
O Student artifacts or formative data show fluency and accuracy is increasing
O Students can explain mental models

Scale
Not Using Beginning Devei. g Applying Innovating
Helping Strategy was Uses strategy When conter: When content Adapts and creates
students called for but incorrectly or involves a skill, involves a skKill, new strategies for
practice skills, not exhibited. with parts S.. v, or strategy, or process, unique student
strategies, and missing. c0CE. aages ’ngages students in needs and
processes dentsi o me | practice activities and | situations.
a. vitia monitors the extent to
which it increases
fluency or deepens
understanding.
Reflection Questions -
Not Using L .ning Developing Applying Innovating
Helping How cap ‘dow ca.. vou In addition to How might you adapt | What are you
students begind <« 'age su. ants | engaging students and create new learning about your
practice skills, inca® orate in|  ctice in practice strategies for helping | students as you
strategies, and sor. nspects activ =2s when activities, how can students practice that | adapt and create
processes of this. ategy | cont tinvolves | you monitor the increase fluency and new strategies?
into youi as’ | strategy, extent to which the | address unique
instruction’: c rocess? practice is student needs and
increasing student situations?
fluency or
deepening
understanding?
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20. Helping Students Revise Knowledge

The teacher engages students in revision of previous knowledge by correcting errors and misconceptions as well as adding

new information.

Example Teacher Evidence
O Teacher asks students to examine previous entries in their digital or traditional academic notebooks or notes to correct

errors and misconceptions as well as add new information

Teacher engages the whole class in an examination of how the current lesson changed perceptions and understandings of

previous content

a
O Teacher has students explain how their understanding has changed
O Teacher guides students to identify alternative ways to execute procedures

Example Student Evidence

O Students make corrections and/or additions to information previously recorded about« ntent
O Students can explain previous errors or misconceptions they had about content
O Students demonstrate a growth mindset by self-correcting errors as knowledge i« :vised
O Student revisions demonstrate alternative ways to execute procedures
Scale
Not Using Beginning D .ioping Apply. g Innovating
Helping students | Strategy was Uses strategy Eng s studer Engages students | Adapts and
revise knowledge | called for but not | incorrectly or with | inrevic. . the in revising their creates new
exhibited. parts missing. knowledy knowledge of strategies for
previous co.. mt by | previous content unique student
~rrecting errc by correcting needs and
arc errors and situations.
misce oo s misconceptions
and monitors the
extent to which
these revisions
deepen their
X understanding.
Reflection Questions
Not ..o L ‘nning Developing Applying Innovating
Helping students | How! .n you 'ow ca.. au In addition to How might you What are you
revise knowledge | b4 ito Jage students engaging students adapt and create learning about
inc.. orate some | ir. e revision of in revising previous | new strategies for | your students as
aspec. of this p  vious content content by revising you adapt and
strategy = your |4 correcting correcting errors knowledge of create new
instruction'. crrors and and content that strategies?

misconceptions?

misconceptions,
how can you
monitor the extent
to which these
revisions deepen
student
understanding?

address unique
student needs and
situations?

Student Interviews

Student Questions:

*  How did this lesson add to your understanding of the content?
*  What changes did you make in your understanding of the content as a result of the lesson?
*  What do you still need to understand better?
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Design Question #4: What will | do to help students generate and test hypotheses about new

knowledge?

21. Organizing Students for Cognitively Complex Tasks

The teacher appropriately organizes and guides groups to work on short- and long-term complex tasks that require them to

generate and test hypotheses.

Example Teacher Evidence

O Teacher establishes the need to generate and test hypotheses for short- or long-term tasks
O Teacher organizes students into groups for the expressed purpose of problem solving, decision making, experimenting, or

investigating
O Teacher provides guidance on one or more conative skills
*  Becoming aware of the power of interpretations
*  Avoiding negative thinking
e Taking various perspectives
* Interacting responsibly
e Handling controversy and conflict resolution

O Teacher provides guidance on one or more cognitive skills appropriate for th

2SSO0

Example Student Evidence

O Students describe the importance of generating and testing hypot'* ses aboutsontent
O Students explain how groups support their learning
O Students use group activities to help them generate and test hypou. »es
O While in groups, students interact in explicit ways to generate and tes..  ,otheses
e Students actively ask and answer questions aboufsthe content
e Students add their perspectives to discussions
O Students move and work within groups with an organize \ourpuc
O Students have an awareness of the power of interpretatic. s
O Students avoid negative thinking
O Students take various perspectives
O Students interact responsibly
O Students appear to know how to hapt _ controve’ y and coni ! resolution
O Students attend to the cognitive skii.
Scale
Not!" ag L ‘nniny | Developing Applying Innovating
Organizing Stra® y was Uses' ategy Organizes students Organizes students into | Adapts and
students for callec. »but incorre, y or into groups to facilitate | groups to facilitate creates new
cognitively not exhi. d. | with pg working on cognitively | working on cognitively strategies for
complex tasks missis complex tasks. complex tasks and unique student
monitors the extent to needs and
which group work situations.
results in students
engaging in cognitively
complex tasks.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Organizing How can you How can you In addition to How might you adapt What are you
students for begin to organize organizing students in and create new learning about
cognitively incorporate students in groups for cognitively strategies for organizing | your students as
complex tasks | some aspects | groups to complex tasks, how students to engage in you adapt and
of this facilitate can you monitor the cognitively complex create new
strategy into working on extent to which group tasks that address strategies?
your cognitively work results in unique student needs
instruction? complex students engaging in and situations?
tasks? cognitively complex
tasks?
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22. Engaging Students in Cognitively Complex Tasks Involving Hypothesis Generation and
Testing

The teacher engages students in short- and long-term complex tasks that require them to generate and test hypotheses and
analyze their own thinking.

Example Teacher Evidence
O Teacher engages students with an explicit decision making, problem solving, experimental inquiry, or investigation task that
requires them to

*  Generate conclusions
e |dentify common logical errors
*  Present and support claims

* Navigate digital resources

O Teacher facilitates students in generating their own individual or group tasks that require them to generate and test

hypotheses

*  Generate conclusions
e |dentify common logical errors
*  Present and support claims

* Navigate digital resources

Example Student Evidence

O Students participate in tasks that require them to generate and te ypotheses
O Students can explain the hypothesis they are testing
O Students can explain whether their hypothesis was confirmed or dic. afir _d and support their explanation

O Student artifacts indicate that while engaged in decision making, prob.

students can

*  Generate conclusions
e |dentify common logical errors
*  Present and support claims

* Navigate digital resources

e |dentify how one idea relates to oths

solving, experimental inquiry, or investigation,

Scale
Not Using Be nir veloping Applying Innovating
Engaging Strategy was Uses si. gy Engages students in Engages students in Adapts and
students in called for kb yrrectly cognitively complex cognitively complex tasks | creates new
cognitively not exhi -d. witi arts tasks requiring requiring hypothesis strategies for
complex tasks missii hypothesis generation generation and testing unique student
involving and testing and analysis | and analysis of their own | needs and
hypothesis of their own thinking. thinking and monitors the | situations.
generation extent to which students
and testing are generating and
testing hypotheses and
analyzing their own
thinking.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Engaging How can you How can you In addition to engaging How might you adapt What are you
students in begin to engage students in cognitively and create new learning about
cognitively incorporate students in complex tasks involving | strategies for engaging your students
complex tasks | some aspects | cognitively hypothesis generation students in cognitively as you adapt
involving of this complex tasks and testing and analysis | complex tasks involving and create new
hypothesis strategy into involving of their own thinking, hypothesis generation strategies?
generation your hypothesis how can you monitor and testing that address
and testing instruction? generation and the extent to which unique student needs
testing and students are generating | and situations?
analysis of their | and testing hypotheses
own thinking? and analyzing their own
thinking?
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23. Providing Resources and Guidance for Cognitively Complex Tasks

The teacher acts as resource provider and guide as students engage in short- and long-term complex tasks.

Example Teacher Evidence
O Teacher makes himself/herself available to students who need guidance or resources
e Circulates around the room
*  Provides easy access to himself/herself
O Teacher interacts with students during the class to determine their needs for hypothesis generation and testing tasks
O Teacher volunteers resources and guidance as needed by the entire class, groups of students, or individual students

e Digital

*  Technical
*  Human

*  Material

Example Student Evidence

O Students seek out the teacher for advice and guidance regarding hypothesis ¢

O Students can explain how the teacher provides assistance and guidance in/

cognitively complex tasks

Jothes
O Students can give specific examples of how their teacher provides assistance and resc

< on and testing tasks

reneration and testing tasks
as that helped them in

Scale
Not Using Beginning Devel. Applying Innovating
Providing Strategy was Uses strategy Acts asaguic. and | Acts as a guide and | Adapts and creates
resources and called for but not | incorrectly or Asource proviaw resource provider new strategies for
guidance for exhibited. with parts as . 'mnts engag. »as students engage | unique student
cognitively missing. 1 cogni, in cognitively needs and
complex tasks mplet .asks. complex tasks and situations.
monitors the extent
to which students
request and use
guidance and
_ resources.
Reflection Questions
Not" .ag Bey 1ing Developing Applying Innovating
Providing How« iyou w can_ In addition to acting | How might you What are you
resources and bef to a. s agude as a guide and adapt and create learning about your
guidance for incor, rate some | an esource resource provider new strategies for students as you
cognitively aspectc. this pr. .der as as students engage | providing resources | adapt and create
complex tasks strategy 1. wour | & dents in cognitively and guidance for new strategies?
instruction? ~ngage in complex tasks, how | cognitively complex
cognitively can you monitor the | tasks that address
complex tasks? | extent to which unique student
students request needs and
and use guidance situations?
and resources?

Student Interviews

Student Questions:
*  How did this lesson help you apply or use what you have learned?

*  What change has this lesson made in your understanding of the content?
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Marzano Protocol: Lesson Segment Enacted on the Spot

Design Question #5: What will | do to engage students?

24. Noticing When Students are Not Engaged

The teacher scans the room and notices when students are not paying attention or not cognitively engaged and takes overt

action.

Example Teacher Evidence
O Teacher notices when specific students or groups of students are not paying attention or not cognitively engaged
O Teacher notices when the energy level in the room is low or students are not participating
O Teacher takes action or uses specific strategies to re-engage students

Example Student Evidence

O Students appear aware of the fact that the teacher is noticing their level of engad  ent
O Students increase their level of engagement when the teacher uses engagen’ (s.  =gies
O Students explain that the teacher expects high levels of engagement
O Students report that the teacher notices when students are not engaged
Scale
Not Using Beginning Dev. inr Applying Innovating
Noticing when Strategy was Uses strategy Scans the it « Scans the room Adapts and creates

students are not

called for but not

incorrectly or witk

and notices wi

and notices when

new strategies for

engaged exhibited. parts missing. "¢ 'mnts are not students are not unique student
engay ~d takes | engaged and takes | needs and
ction action and monitors | situations.
the extent to which
students re-
engage.
Reflection Questions
Not Using Re .ning Developing Applying Innovating
Noticing when How can vas Hov.. »nyou In addition to How might you What are you
students are not | begin te scan L. oom, scanning the room, | adapt and create learning about your
engaged incor’ ate some tice wi. noticing when new strategies for students as you
asi s of this s. 'ents are not students are not noticing when adapt and create
strat. winto your | en ged, and engaged, and students are not new strategies?
instruc.. 2 the take action taking action, how engaged that

t .ngage
swudents?

can you monitor the
extent to which
students re-
engage?

address unique
student needs and
situations?
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25. Using Academic Games

The teacher uses academic games to cognitively engage or re-engage students.

Example Teacher Evidence

Teacher uses academic games that focus on or reinforce important concepts

Teacher uses academic games that create generalizations or test principles

Teacher uses structured, inconsequential competition games such as Jeopardy and Family Feud

Teacher develops impromptu games such as making a game out of which answer might be correct for a given question
Teacher uses friendly competition along with classroom games

agaaaaaq

e Taking various perspectives

* Interacting responsibly

e Handling controversy and conflict

Teacher develops conative skills during academic games

Example Student Evidence

O Students engage in the games with some enthusiasm

O Students can explain how the games keep their interest and help them learp

remc. her content

O Students appear to take various perspectives when engaged in academic games
O Students interact responsibly during academic games
O Students handle controversy and conflict during academic games

Scale
Not Using Beginning Developing | Applying Innovating
Using Strategy was Uses strategy Usg® mcademic !Jses academic games | Adapts and creates
academic called for but incorrectly or ga =s. aintain maintain student new strategies for
games not exhibited. with parts stuc. at engay ot ’ ergagement and unique student
missing. monitors the extent to needs and
which these activities situations.
enhance student
engagement.
Reflection Questions -
Not Using | Be. - 4 Developing Applying Innovating
Using How can you Tlow car w In addition to using How might you adapt What are you
academic begin to Ue. cadel academic games to and create new learning about your
games incorpor’ _ gam_ ‘o maintain student strategies for using students as you
some  ects of | mainte engagement, how academic games to adapt and create
this strac. winto | studen can you monitor the maintain student new strategies?
your engag/ ent? extent to which these | engagement that
instruction? activities enhance address unique
student student needs and
engagement? situations?
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26. Managing Response Rates

The teacher uses response rate techniques to maintain student engagement through questioning processes.

Example Teacher Evidence
O Teacher uses appropriate wait time
O Teacher uses a variety of activities that require all students to respond

e Respons

e cards

e Students use hand signals to respond to questions
e Choral response
O Teacher uses technology to keep track of student responses
O Teacher uses response chaining
O Teacher increases response rates by requiring students to back up responses with evidence

Example Student Evidence
O Multiple students, or the entire class, respond to questions posed by the teacher
O Students can describe their thinking about specific questions posed by the teas

O Students engage or re-engage in response to teacher’s use of questioning t2¢ .niquc
Scale
Not Using Beginning Deve’ _.ing Applying Innovating
Managing Strategy was Uses strategy Uses res, n»seratel 'Jses response rate Adapts and creates
response rates | called for but incorrectly or with | techniques techniques to new strategies for
not exhibited. parts missing. maintain studc maintain student unique student
2aagement engagement through needs and
e questioning situations.
1estion. Jrocesses and
L. cessa monitors the extent to
which these activities
enhance student
engagement.
Reflection Questions
Not Using | . Y .ng Jeveloping Applying Innovating
Managing How can you | How vou use | In addition to using | How might you adapt | What are you
response rates | begin to sponst. te response rate and create new learning about your
incorpd (e te. niques techniques to strategies for students as you
son’ 4spects of | mai. in stuaent | maintain student managing response adapt and create
this s.. =gy into | enge 'ment engagement in rates to maintain new strategies?
your throl 1 questions, how can | student engagement
instruction'. qud .oning you monitor the in questions that
cesses? extent to which address unique
these activities student needs and
enhance student situations?
engagement?
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27. Using Physical Movement

The teacher uses physical movement to maintain student engagement in content.

Example Teacher Evidence
O Teacher facilitates movement to learning stations or to work with other students

O Teacher has students move after brief chunks of content engagement
O Teacher has students stand up and stretch or do related activities when their energy is low
O Teacher uses activities that require students to physically move to respond to questions
e Vote with your feet
*  Go to the part of the room that represents the answer you agree with
O Teacher has students physically act out or model content to increase energy and engagement
O Teacher uses give-one-get-one activities that require students to move about the room

Example Student Evidence

O Student behavior shows physical movement strategies increase cognitive engagef .nt
O Students engage in the physical activities designed by the teacher
O Students can explain how the physical movement keeps their interest and ha® 5the.. =arn
Scale
Not Using Beginning De” .oping Applying Innovating
Using physical Strategy was Uses strategy Uses . nical Uses physical Adapts and creates
movement called for but not | incorrectly or with | movemer. movement to new strategies for
exhibited. parts missing. maintain stu t maintain student unique student
angagement. engagement and needs and
| monitors the extent | situations.
to which these
activities enhance
student
engagement.
Reflection Questions
Not Using Begi Developing Applying Innovating
Using physical How can you o .1you use | In addition to using How might you What are you
movement begin to phyc physical movement | adapt and create learning about your
incorpa’ & some. moven. tto to maintain student new strategies students as you
aspel . of this intain'._ dent | engagement, how using physical adapt and create

st ay into your
instrc. an?

e agement?

can you monitor the
extent to which
these activities
enhance student
engagement?

movement to
maintain student
engagement that
address unique
student needs and
situations?

new strategies?
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28. Maintaining a Lively Pace

The teacher uses pacing techniques to maintain student engagement in content.

Example Teacher Evidence
O Teacher balances a lively pace with the need for adequate time to respond to specific activities and assignments
O Teacher employs crisp transitions from one activity to another

O Teacher alters pace appropriately (i.e., speeds up and slows down)

Example Student Evidence
O Students stay engaged when the pace of the class is not too fast or too slow
O Students quickly adapt to transitions and re-engage when a new activity is begun
O Students describe the pace of the class as not too fast or not too slow

Scale
Not Using Beginning Developing Applying Innovating
Maintaining a Strategy was Uses strategy Uses pacing Use. acing Adapts and creates
lively pace called for but not | incorrectly or with | techniques te technig, s to new strategies for
exhibited. parts missing. maintain st cnt maintain'. dent unique student
engager’ at. engagemeri. »d needs and
monitors the situations.
extent to which
these activities
enhance student
engagement.
Reflection Questions
Not Using Beginning r velopn._ Applying Innovating
Maintaining a How can you How: | use .ddition to How might you What are you
lively pace begin to pa" gtecr. jues | | =ingtechniques | adapt and create learning about your
incorporate some maintain tc. aintain new strategies for | students as you
aspects of this student stu_ent maintaining a adapt and create
strategy into your dagel e igagement, how | lively pace that new strategies?

instruction?

can you monitor
the extent to
which these
activities enhance
student
engagement?

address unique
student needs and
situations?
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29. Demonstrating Intensity and Enthusiasm

The teacher demonstrates intensity and enthusiasm for content by sharing a deep level of content knowledge in a variety of

ways.

Example Teacher Evidence
O Teacher enthusiastically demonstrates depth of content knowledge
O Teacher demonstrates importance of content by relating it to authentic, real-world situations
O Teacher describes personal experiences that relate to the content
O Teacher signals excitement for content by

*  Physical gestures

*  Voice tone

*  Dramatization of information
O Teacher strategically adjusts his/her energy level in response to student engagement

Example Student Evidence
O Students say that the teacher “likes the content” and “likes teaching”

O Student attention levels or cognitive engagement increase when the teachers 10.. mates enthusiasm and intensity for the
content
Scale
Not Using Beginning D. loping Applying Innovating
Demonstrating Strategy was Uses strategy Demons.. =s Demonstrates Adapts and creates
intensity and called for but not | incorrectly or with | intensity aric intensity and new strategies for
enthusiasm exhibited. parts missing. enthusiasm by enthusiasm by unique student
"¢ na adeep sharing a deep needs and
leverc atant level of content situations.
inowlet e knowledge in a
i< of ways. variety of ways and

monitors the extent

to which these

activities enhance

student

5 ) engagement.
Reflection Questions
N Jsing Begn 1g Developing Applying Innovating

Demonstrating Hel “an you k. :canyou In addition to How might you What are you
intensity and begi de Hnstrate demonstrating adapt and create learning about your
enthusiasm incorpc. 2 some | int sity and intensity and new strategies for students as you

aspects 0. s
strategy into" wr
instruction?

« .nusiasm by
.naring a deep
level of content in
a variety of
ways?

enthusiasm by
sharing a deep
level of content
knowledge in a
variety of ways,
how can you
monitor the extent
to which these
activities enhance
student
engagement?

demonstrating
intensity and
enthusiasm for the
content that
address unique
student needs and
situations?

adapt and create
new strategies?
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30. Using Friendly Controversy

The teacher uses friendly controversy techniques to maintain student engagement in content.

Example Teacher Evidence
Teacher structures mini-debates about the content
Teacher structures activities that require students to provide evidence for their positions in a friendly controversy

agaaaaaq

* Interacting responsibly
e Handling controversy and conflict

Teacher has students reveal sources of evidence to support their positions
Teacher has students examine multiple perspectives and opinions about the content
Teacher elicits different opinions on content from members of the class
Teacher develops conative skills during friendly controversy

e Taking various perspectives

Example Student Evidence

O Students engage or re-engage in friendly controversy activities with enhanced iement
O Students describe friendly controversy activities as “stimulating,” “fun,” and “¢ Jjagir._
O Students explain how a friendly controversy activity helped them better understand the: mtent
O Students appear to take various perspectives while engaged in friendlv¢ “ntroversy
O Students interact responsibly during friendly controversy
O Students appropriately handle controversy and conflict while enga® d in friend!v controversy
Scale
Not Using Beginning Developing | Applying Innovating
Using friendly Strategy was Uses strategy Jsc andly \ Uses friendly Adapts and creates
controversy called for but incorrectly or ntrove:. controversy new strategies for
not exhibited. with parts tC nigut to techniques to unique student
missina m. ¢ Ustudent maintain student needs and
en¢ ement. engagement and situations.
monitors the extent
to which these
activities enhance
student
engagement.
Reflection Questions
't Using 'ginning Developing Applying Innovating
Using friendly How. 1 you Hov :an you In addition to using How might you What are you
controversy begin use iendly friendly controversy adapt and create learning about your
incorpora. ¢ .roversy techniques to new strategies for students as you
some aspec .chniques to maintain student using friendly adapt and create
of this strategy maintain engagement, how controversy to new strategies?
into your student can you monitor the | maintain student
instruction? engagement? extent to which engagement that
these activities address unique
enhance student student needs and
engagement? situations?
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31. Providing Opportunities for Students to Talk about Themselves

The teacher provides students with opportunities to relate content being presented in class to their personal interests.

Example Teacher Evidence

aaaa

Teacher is aware of student interests and makes connections between these interests and class content

Teacher structures activities that ask students to make connections between the content and their personal interests
Teacher appears encouraging and interested when students are explaining how content relates to their personal interests
Teacher highlights student use of specific cognitive skills (e.g., identifying basic relationships, generating conclusions, and

identifying common logical errors) and conative skills (e.g., becoming aware of the power of interpretations) when students
are explaining how content relates to their personal interests

Example Student Evidence
O Students engage in activities that require them to make connections between their personal interests and the content

O Students explain how making connections between content and their personal intere

better understand the content

~engages them and helps them

Scale
Not Using Beginning Develop™ AL, ‘ing Innovating
Providing Strategy was Uses strategy Provides« Jdents Provides sic. ts Adapts and
opportunities for | called for but incorrectly or with | with opt ‘tunities with opportunities to | creates new
students to talk not exhibited. parts missing. torelac. whatis relate what is being strategies for
about being aav. =s4 n | addressed in class unique student
class to the: to their personal needs and
themselves nersonal interc interests and situations.
monitors the extent
to which these
activities enhance
student
engagement.
Reflection Questions
Not Using Begi~ ueveloping Applying Innovating
Providing How can you F. wel Jyou I addition to How might you What are you
opportunities for | beginto prov. »students | providing students adapt and create learning about
students to talk incorpa’ < with op rtunities | with opportunities new strategies for your students as
about som{ .spects of relate”. atis to relate what is providing students you adapt and
tht strategy into | b. g addressed | being addressed in | with opportunities to | create new
themselves yol. »struction? | in| 1ss to their class to their relate what is being strategies?

pe onal
i« rests?

personal interests,
how can you
monitor the extent
to which these
activities enhance
student
engagement?

addressed in class
to their personal
interests that
address unique
student needs and
situations?
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32. Presenting Unusual or Intriguing Information

The teacher uses unusual or intriguing and relevant information about the content to enhance cognitive engagement.

Example Teacher Evidence
O Teacher systematically provides interesting facts and details about the content

O Teacher encourages students to identify interesting information about the content

O Teacher engages students in activities like “Believe it or not” about the content

O Teacher uses guest speakers and various digital resources (e.g., media clips) to provide unusual information about the
content

Example Student Evidence

O Student attention increases when unusual information is presented about the content

O Students explain how the unusual information makes them more interested in the cop® nt
O Students explain how the unusual information deepens their understanding of the 4* .tent

Scale
Not Using Beginning Develr ag + lying Innovating
Presenting Strategy was Uses strategy Uses u¢ sual or Uses unc »al or Adapts and
unusual or called for but not incorrectly or with intrie® ig and intriguing a..d creates new
intriguing exhibited. parts missing. rei. nt relevant strategies for
information infori.. ond out information about unique student
the con. the content and needs and
monitors the situations.
extent to which
these activities
enhance student
3 engagement.
Reflection Questions
Not Using . Begi' .ing Developing Applying Innovating
Presenting How can you " How c Ir addition to How might you What are you
unusual or begin to aud alor using unusual or adapt and create learning about
intriguing incorporate.same . uing and intriguing and new strategies for | your students as
information aspectst o rele. ot relevant using unusual or you adapt and
stratd ,into your infornmic. »n about information about intriguing and create new
ind _ction? e conte.t? the content, how relevant strategies?
can you monitor information about
the extent to the content that
which these address unique
activities enhance | student needs and
student situations?
engagement?

Student Interviews

Student Questions:
*  How engaged were you in this lesson?
*  What are some things that keep your attention?
*  What are some things that make you bored?
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Design Question #7: What will | do to recognize and acknowledge adherence or lack of

adherence to rules and procedures?

33. Demonstrating “Withitness”

The teacher uses behaviors associated with “withitness” to maintain adherence to rules and procedures.

Example Teacher Evidence

O Teacher physically occupies all quadrants of the room

O Teacher scans the entire room, making eye contact with all students

O Teacher recognizes potential sources of disruption and deals with them immediately
O Teacher proactively addresses inflammatory situations

Example Student Evidence

O Students recognize that the teacher is aware of their behavior

O Students interact responsibly

O Students describe the teacher as “aware of what is going on” or “has eyes on/ "« X of his/her head”

Scale
Not Using Beginning Develo: .g | Applying Innovating
Demonstrating | Strategy was Uses strategy Uses bekf ors * Jses behaviors Adapts and creates
“withitness” called for but incorrectly or with | associatea™ Y associated with new strategies for
not exhibited. parts missing. “withitness.” “withitness” and unique student needs

monitors the extent and situations.
to which it affects
tudent behavior.

Reflection Questions

Not Using Beo’ seloping Applying Innovating

Demonstrating | How can you How« 1 you u In ad¢ ‘on to using How might you What are you
“withitness” begin to be® .viors behavi s adapt and create learning about your

incorporate o ociated w! n==0cia.ed with new strategies for students as you

some aspects ‘Wit hess w...ness,” how using behaviors adapt and create

of this strateav. can you monitor the | associated with new strategies?

into your extent to which it “withitness” that

instructt 7 affects student address unique

behavior? student needs and
situations?
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34. Applying Consequences for Lack of Adherence to Rules and Procedures

The teacher consistently and fairly applies consequences for not following rules and procedures.

Example Teacher Evidence
O Teacher reminds students of self-regulation strategies
O Teacher provides nonverbal signals when student behavior is not appropriate

e Eye contact

*  Proximity
e Taponthe

desk

e Shaking head “no”
O Teacher provides verbal signals when student behavior is not appropriate

* Tells stude

nts to stop

e Tells students that their behavior is in violation of a rule or procedure
O Teacher uses group contingency consequences when appropriate (i.e., whole group nuist demonstrate a specific behavior)

O Teacher involves the home when appropriate (i.e., makes a call home to parents to/
O Teacher uses direct cost consequences when appropriate (e.g., student must fix

Example Student Evidence
O Students demonstrate use of self-regulation strategies
O Students cease inappropriate behavior when signaled by the teache

O Students accept consequences as part of the way class is condus u

O Students describe the teacher as fair in application of rules

.p extinguish inappropriate behavior)

nething he/she has broken)

Scale
Not Using Beginning ~~veloping Applying Innovating
Applying Strategy was Uses strategy Consis »and Consistently and Adapts and
consequences called for but not | incorrectly or with T fairh< oplies fairly applies creates new
for lack of exhibited. parts e wing. =« _equences for | consequences for strategies for
adherence to t following rules | not following rules unique student
rules and a_ \procedures. and procedures and | needs and
procedures monitors the extent situations.
to which rules and
procedures are
followed.
Reflection Questions
ot Using 3eginning Developing Applying Innovating
Applying How. ' you Hc  can you In addition to How might you What are you
consequences begin ca istently and consistently and adapt and create learning about
for lack of incorpora. [y apply fairly applying new strategies for your students as
adherence to some aspec. »f¢ Consequences for | consequences for | consistently and you adapt and
rules and this strategy iri not following rules | not following rules | fairly applying create new
procedures your instruction? | and procedures? and procedures, consequences for strategies?
how can you not following rules
monitor the extent | and procedures that
to which rules and | address unique
procedures are student needs and
followed? situations?
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35. Acknowledging Adherence to Rules and Procedures

The teacher consistently and fairly acknowledges adherence to rules and procedures.

Example Teacher Evidence
O Teacher acknowledges when students use self-regulation strategies

O Teacher provides nonverbal signals that a rule or procedure has been followed

e Smile

*  Nod of head

*  “High five”
O Teacher gives verbal cues that a rule or procedure has been followed

*  Thanks students for following a rule or procedure

e Describes student behaviors that adhere to a rule or procedure
O Teacher notifies the home when a rule or procedure has been followed
O Teacher uses tangible recognition when a rule or procedure has been followed

e Certificat

e of merit

*  Token economies

Example Student Evidence

O Students self-monitor and cease inappropriate behavior after receivina
O Student verbal and nonverbal behaviors indicate appreciation of the

O Students describe the teacher as appreciative of their good behai® .

O Students say that the teacher fairly and consistently acknowledgc

O The number of students adhering to rules and procedures increase.

_knowledgement
acher acknowledging '«

adherer

m the teacher
ir positive behavior

to rules and procedures

Scale ~
Not Using Beginning Deve ta | Applying Innovating
Acknowledging | Strategy was Uses strategy Co_ istentld Lo | Consistently and fairly | Adapts and creates
adherence to called for but incorrectly or fairl, ckf ~wledges acknowledges new strategies for
rules and not exhibited. with par' adhe. cetorules adherence to rules unique student
procedures misst and pr. =dures. and procedures and needs and
monitors the extent to | situations.
which actions affect
B student behavior.
Reflection Questions
Not' .ng ginnn Developing Applying Innovating
Acknowledging | How¢ .nyou How' 'nyou In addition to How might you adapt | What are you
adherence to begir: consit ntly and | consistently and and create new learning about your
rules and incorpo: fairly fairly acknowledging | strategies for students as you
procedures some aspe ackrn® vledge adherence to rules consistently and fairly | adapt and create
of this strateg as .rence to and procedures, acknowledging new strategies?
into your .es and how can you monitor | adherence to rules
instruction? procedures? the extent to which and procedures that
actions affect address unique
student behavior? student needs and
situations?

Student Interviews

Student Questions:
*  How well did you follow classroom rules and procedures during this lesson?
*  What are some things that helped you follow the rules and procedures?
*  What are some things that didn’t help you follow the rules and procedures?

© 2014 Robert J. Marzano. Can only be digitized in iObservation.
iObservation is a registered trademark of Learning Sciences International®

Page 35




Jy
LearningSciences

ARZANO
ENTERM/Z_

TEACHER & LEADER EVALUATION

|

LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

Design Question #8: What will | do to establish and maintain effective relationships with

students?

36. Understanding Students’ Interests and Backgrounds

The teacher uses students’ interests and backgrounds to produce a climate of acceptance and community.

Example Teacher Evidence

agaaaa

mindset)

Teacher relates content-specific knowledge to personal aspects of students’ lives
Teacher has side discussions with students about events in their lives

Teacher has discussions with students about topics in which they are interested
Teacher builds student interests into lessons
Teacher uses discussion of students’ personal interests to highlight or reinforce conative skills (e.g., cultivating a growth

Example Student Evidence
O Students describe the teacher as someone who knows them and/or is interes#

O Students respond when the teacher demonstrates understanding of their int

asts an

am
ackgrounds

O Student verbal and nonverbal behaviors indicate they feel accepted by tkhir teacher

O Students can describe how their personal interests connect to specifia

native skills (e.g.;

'tivating a growth mindset)

Scale

Not Using

Beginning

De. - .g

Applying

Innovating

Understanding

Strategy was

Uses strategy

Uses stua. s’

Uses students’

Adapts and

students’ called for but not incorrectly or interests anc interests and creates new
interests and exhibited. parts missing. . ~rounds backgrounds strategies for
backgrounds durir actions | during interactions | unique student
wi Ustuderic. with students and needs and
monitors the situations.
climate of
acceptance and
community in the
- classroom.
Reflection Questions
N uJsing L ‘nning Developing Applying Innovating
Understanding Het _an you 'ow cai_,ou use In addition to How might you What are you
students’ be  \to idents’ interests | using students’ adapt and create learning about
interests and incor, rate some d backgrounds interests and new strategies your students as
backgrounds aspects. “this Jring interactions | backgrounds and techniques for | you adapt and
strategy i, your with students? during interactions | using students’ create new
instruction? with students, how | interests and strategies?

can you monitor
the climate of
acceptance and
community in the
classroom?

backgrounds
during interactions
with students that
address unique
student needs and
situations?
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37. Using Verbal and Nonverbal Behaviors that Indicate Affection for Students

The teacher uses verbal and nonverbal behaviors that demonstrate and foster respect for student thinking and initiative.

Example Teacher Evidence

agaaaaaq

* Paton shoulder

e Thumbs up
*  “High five”
e Fist bump

e Silent applause
O Teacher encourages students to share their thinking and perspectives

Example Student Evidence
O Students describe the teacher as someone who cares for them

O Students respond positively to verbal interactions with the teacher

O Students respond positively to nonverbal interactions with the tead _r

Teacher compliments students regarding academic and personal accomplishments
Teacher compliments students regarding academic and personal accomplishments relative to their initiative
Teacher engages in informal conversations with students that are not related to academics
Teacher uses humor with students when appropriate

Teacher smiles and nods to students when appropriate
Teacher uses “high five”-type signals when appropriate

O Students readily share their perspectives and thinking with the te. her
Scale

Not Using Beginning \ ~~veloping Applying Innovating
Using verbal and | Strategy was Uses strategy Uses v and Uses verbal and Adapts and
nonverbal called for but incorrectly or with onvel al bei.. ors | nonverbal behaviors | creates new

behaviors that not exhibited. parts mming. > emonstrate that demonstrate strategies for
indicate affection a_ foster respect and foster respect unique student
for students fol. udent thinking for student thinking needs and
anc_ itiative. and initiative and situations.
monitors the quality
of relationships in
the classroom.
Reflection Questions
ot Using Yeginning Developing Applying Innovating
Using verbal and | How. »nyou Hc  can you use | In addition to using How might you What are you
nonverbal begin ve aland verbal and adapt and create learning about
behaviors that incorpora averbal nonverbal behaviors | new strategies for your students as

indicate affection
for students

some aspec. »f
this strategy iri.
your instruction?

oehaviors that
demonstrate and
foster respect for
student thinking
and initiative?

that demonstrate
and foster respect
for student thinking
and initiative, how
can you monitor the
quality of
relationships in the
classroom?

using verbal and
nonverbal behaviors
that demonstrate
and foster respect
for student thinking
and initiative that
address unique
student needs and
situations?

you adapt and
create new
strategies?
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38. Displaying Objectivity and Control

The teacher behaves in an objective and controlled manner to demonstrate a commitment to students and academic rigor.

Example Teacher Evidence
O Teacher does not exhibit extremes in positive or negative emotions

O Teacher does not allow distractions to change the focus on academic rigor
O Teacher addresses inflammatory issues and events in a calm and controlled manner
O Teacher interacts with all students in the same calm and controlled fashion
O Teacher does not demonstrate personal offense at student misbehavior

Example Student Evidence
O Students describe the teacher as not becoming distracted by interruptions in the class
O Students are settled by the teacher’s calm demeanor
O Students describe the teacher as in control of himself/herself and in control of the cla
O Students say that the teacher does not hold grudges or take things personally

Scale
Not Using Beginning Develor 4 AL, ‘ing Innovating
Displaying Strategy was Uses strategy Behaves® ‘an Behaves in Adapts and
objectivity and called for but not | incorrectly or with | object® “and objective and creates new
control exhibited. parts missing. contre. d manp controlled manner strategies for
and monitors the unique student
effect on the needs and
classroom climate. situations.
Reflection Questions
Not Using Beginning D elog. Applying Innovating
Displaying How can you Howammou > dition to How might you What are you
objectivity and begin to bat ven having in an adapt and create learning about
control incorporate some sjective ¢ | o ctive and new strategies for your students as
aspects of this controlled co. olled manner, | behaving in an you adapt and
strategy into your<_ manner 22w can you objective and create new

instruction?

rnonitor the effects
on the classroom
climate?

controlled manner
that address unique
student needs and
situations?

strategies?

Student Interviews

Student Questions:
*  How accepted and welcomed did you feel in class today?
*  What are some things that made you feel accepted and welcomed?

*  What are some things that did not make you feel accepted and welcomed?
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Design Question #9: What will | do to communicate high expectations for all students?

39. Demonstrating Value and Respect for Low Expectancy Students

The teacher exhibits behaviors that demonstrate value and respect for low expectancy students’ thinking regarding the

content.

Example Teacher Evidence
O The teacher provides low expectancy students with nonverbal indications that they are valued and respected
*  Makes eye contact

e Smiles

*  Makes appropriate physical contact
O The teacher provides low expectancy students with verbal indications that they are valued and respected
e Playful dialogue
*  Addressing students in a manner they view as respectful
O Teacher does not allow negative comments about low expectancy students

O When asked, the teacher can identify students for whom there have been low exn

these students have been treated differently from high expectancy students

«ations and the various ways in which

O The teacher provides students with strategies to avoid negative thinking abed one’s. aughts and actions
Example Student Evidence
O Students say that the teacher cares for all students
O Students treat each other with respect
O Students avoid negative thinking about their thoughts and actions
Scale -
Not Using Beginning Lo ~ing Applying Innovating
Demonstrating Strategy was Uses strategy “xhibit oenic S Exhibits behaviors Adapts and creates

value and called for but not | incorrea*ssor with 2! cmonstrate that demonstrate new strategies for
respect for low exhibited. par’ usc v, (e and respect value and respect unique student
expectancy foi. \w expectancy | for low expectancy | needs and
students stuc ats’ thinking students’ thinking situations.
saaarding the regarding the
cuntent. content and
monitors the impact
on low expectancy
students.
Reflection Questions
No. ‘ing ,eginning Developing Applying Innovating
Demonstrating How can'y '“ w can you In addition to How might you What are you
value and begin to =xhibit behaviors | exhibiting adapt and create learning about your
respect for low incorporate sor: that demonstrate | behaviors that new strategies for students as you
expectancy aspects of this value and respect | demonstrate value behaviors that adapt and create
students strategy into your | for low and respect for low | demonstrate value new strategies?

instruction?

expectancy
students’ thinking
regarding the
content?

expectancy
students’ thinking
regarding the
content, how can
you monitor the
impact?

and respect for low
expectancy
students that
address unique
student needs and
situations?
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40. Asking Questions of Low Expectancy Students

The teacher asks questions of low expectancy students with the same frequency and depth as with high expectancy students.

Example Teacher Evidence
O Teacher makes sure low expectancy students are asked questions at the same rate as high expectancy students
O Teacher makes sure low expectancy students are asked complex questions that require conclusions at the same rate as

high expectancy

students

Example Student Evidence
O Students say that the teacher expects everyone to participate
O Students say that the teacher asks difficult questions of every student

Scale
Not Using Beginning Developing Applying Innovating
Asking Strategy was Uses strategy Asks questions of ks questions of | Adapts and
questions of low | called for but not | incorrectly or with low expectancy |G »xpectancy creates new
expectancy exhibited. parts missing. students withdhe stuac = with the strategies for
students same frequ’ Cy and | same 1. uency unique student
depth ast .th high and depti.. »with | needs and
expea’ icy high expectancy situations.
stude. students and
monitors the
quality of
participation of low
expectancy
students.
Reflection Questions
Not Using sdgin. ¢ Developing Applying Innovating
Asking How can you ' ‘wcanyo ask I, ddition to asking | How might you What are you
questions of low | begin to Juestions £ .ow qu. tions of low adapt and create learning about
expectancy incorporate some inectas’ | ypectancy students | new strategies for | your students as
students aspects of this s.. 2f with the with the same asking questions you adapt and
strategy inta = | san._ sequency frequency and depth | of low expectancy | create new
instructi and de_ »as with | as with high students that strategies?
ih expe. ancy expectancy address unique
s. ents? students, how can student needs and
you monitor the situations?
quality of
participation?
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41. Probing Incorrect Answers with Low Expectancy Students

The teacher probes incorrect answers of low expectancy students by requiring them to provide evidence for their conclusions
and examine the sources of their evidence.

Example Teacher Evidence

Teacher rephrases questions for low expectancy students when they provide an incorrect answer

Teacher probes low expectancy students to provide evidence of their conclusions

Teacher asks low expectancy students to examine the sources of their evidence

When low expectancy students demonstrate frustration, the teacher allows them to collect their thoughts but goes back to
them at a later point in time

Teacher asks low expectancy students to further explain their answers when they are incorrect

a aaaaqa

Example Student Evidence

O Students say that the teacher won'’t “let you off the hook”

O Students say that the teacher “won’t give up on you”

O Students say that the teacher helps them think about and analyze their incorrect

O Student artifacts show the teacher holds all students to the same level of exps® an
sources of evidence

swers
‘or drawing conclusions and providing

Scale
Not Using Beginning Deve’ .ng | Applying Innovating
Probing Strategy was Uses strategy Probes incc. <t Probes incorrect Adapts and creates
incorrect called for but incorrectly or answers of lov answers of low new strategies for
answers with not exhibited. with parts expectancy expectancy students in | unique student
low expectancy missing. .. tsin the the same manner as needs and
students me . aras Jh expectancy situations.
h 1 expec | students and monitors
stt. ants the level and quality of
responses of low
expectancy students.
Reflection Questions 5
Not Using aginr’ veloping Applying Innovating
Probing How can you How yOu In addition to How might you adapt What are you
incorrect begin to arobe .. »rrect probing incorrect and create new learning about your
answers with incorpor’ _ wers .. aw answers of low strategies for probing students as you
low expectancy | somef _pects of | ex, :tancy expectancy incorrect answers of adapt and create
students this® ategy into | stua, tsin the students in the low expectancy new strategies?
your sam¢ lanner same manner as students that address
instructio. ash high expectancy unique student needs
ex’ ctancy students, how can and situations?
adents? you monitor the
level and quality of
| responses?

Student Interviews

Student Questions:
*  How does your teacher demonstrate that he/she cares about and respects you?
* How does your teacher communicate that everyone is expected to participate and answer difficult questions?
*  What are some ways that your teacher helps you answer questions successfully?
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Domain 2: Planning and Preparing

The teacher plans for clear goals and identifies them in the plan; he or she describes methods for

tracking student progress and measuring success.

Planning and Preparing for Lessons and Units

42. Effective Scaffolding of Information within Lessons

Within lessons, the teacher prepares and plans the organization of content in such a way that each
new piece of information builds on the previous piece.

Planning Evidence

O Content is organized to build upon previous information
O Presentation of content is logical and progresses from sip® e to complex

O Where appropriate, presentation of content is integrate

and/or units

O The plan anticipates potential confusions that students 1.

.xperience

with other content ai .as, other lessons

Teacher Evidence

O When asked, the teacher can describe the ratic aled _r how e content is organized

O When asked, the teacher can desc
O When asked, the teacher can dea’ _ribe i

2e ratiol

- for the sequence of instruction
v conte ® is related to previous lessons, units or other

content
O When asked, the teacher can"_»scribs . r=nfusions that may impact the lesson or unit
Scale
| .ot Using ‘eginning Developing Applying Innovating
Effective T TH teacher The teacher Within lessons | The teacher is
Scaffolding of teac. = 2* 2mpts to scaffolds the the teacher recognized
Information makes" serform this information but | organizes leader in helping
within Lessons | attempt tC_ | activity but the relationship | content in others with this
perform does not between the such a way activity
this activity | actually content is not that each new
complete or clear piece of
follow through information
with these clearly builds
attempts on the

previous piece
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43. Lessons within Units

The teacher organizes lessons within units to progress toward a deep understanding of content.

Planning Evidence

O Plans illustrate how learning will move from an understanding of foundational content to application
of information in authentic ways

O Plans incorporate student choice and initiative

3 Plans provide for extension of learning

Teacher Evidence

O When asked, the teacher can describe how lessons within the unit

understanding and transfer of content

O When asked, the teacher can describe how students will make choices

ogress toward deep

ad take initiative

O When asked, the teacher can describe how learning will b4 =xtended
Scale }
Not Using Beginning Deve. g Applying Innovating
Lessons The teacher The teacher, The teach The teacher The teacher is
within Units makes no attempts to <« hizes organizes a recognized
attempt to perform this less *hin | lessons within | leader in
. activity but 24 it so that a unit so that helping others
per_fo.rm this det o .tudents move | students move | with this
activity ctually om surface from an activity
. comple’ or I¢ el to deeper | understanding
alloy’ irvuy udnderstanding | to applying the
v, (hese of content but | content
atte. wts does not through
require authentic tasks
students to
apply the
content in
authentic ways
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44. Attention to Established Content Standards

The teacher ensures that lesson and unit plans are aligned with established content standards
identified by the district and the manner in which that content should be sequenced.

Planning Evidence

O Lesson and unit plans include important content identified by the district (scope)

O Lesson and unit plans include the appropriate manner in which materials should be taught
(sequence) as identified by the district

Teacher Evidence
O When asked, the teacher can identify or reference the importants*  ‘ent (scope) identified by the
district

O When asked, the teacher can describe the sequence of thefontent to by aught as identified by the
district

Scale
Not Using Beginning | Develop A Applying Innovating
Attention to | The teacher The teacher | e teacher The teacher The teacheris a
Established | makes no attempts to ensu. that ensures that recognized
Content attempt to perform this ‘essd s ai lessons and leader in helping
Standards perform this actiya it « sinclude units include others with this
activity d« s not {. ) important the important | activity
<ctually cc ‘ent content
omples identified by the | identified by
i .nrough | uistrict but does | the district and
witi. hese not address the | the mannerin
©ttem, appropriate which that
sequencing of content should
content be sequenced
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Planning and Preparing for Use of Resources and Technology

45. Use of Available Traditional Resources

The teacher identifies the available traditional resources (materials and human) for upcoming units
and lessons.

Planning Evidence

3 The plan outlines resources within the classroom that will be used to enhance students’
understanding of the content

O The plan outlines resources within the school that will be used enhance students’ understanding of
the content

3 The plan outlines resources within the community that will be used
understanding of the content

enhance students’

Teacher Evidence

O When asked, the teacher can describe the resources
enhance students’ understanding of the content

O When asked, the teacher can describe resources within the
students’ understanding of the content

‘thin tk¢ classroom that will be used to

chool that will be used to enhance

O When asked, the teacher can describe resoui. 2s wi.. *he corinunity that will be used to enhance
students’ understanding of the content
Scale
Not Using Beo’ | Ueveloping Applying Innovating
Use of The teacher I acher The teacher The teacher The teacher is
Available makes na atte. »ts to identifies the identifies the a recognized
Traditional attemrs® 0 erfori. *his available available leader in
Resources perft m this e ivity but traditional traditional helping others
activ, d¢ s not resources that | resources that | with this
al Jally can enhance can enhance activity
omplete or student student
follow through | understanding | understanding
with these but does not and the
attempts identify the manner in
manner in which they will
which they will | be used
be used
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46. Use of Available Technology

The teacher identifies the use of available technology that can enhance students’ understanding of
content in a lesson or unit.

Planning Evidence
3 The plan identifies available technology that will be used:

* Interactive whiteboards
* Response systems
* Voting technologies
* One-to-one computers
e Social networking sites

O The plan identifies how the technology will be used fc

Blogs
Wikis
Discussion Boards

ahancs Ltudent learning

Teacher Evidence

O When asked, the teacher can describe the tet noloy,
O When asked, the teacher can articulate how th; teckt oloy,

2t will L2 used
iil be used to enhance student

learning
Scale -
Not Using © ginning Developing Applying Innovating
Use of The tea Tr ‘eacher The teacher The teacher The teacher is
Available mak< no atten. s to identifies the identifies the a recognized
Technology at’ nptto arformicihis available available leader in
pei. »m this ¢ livity but technologies technologies helping others
activiy, ( Jes not that can that can with this
dctually enhance enhance activity
complete or student student
follow through | understanding | understanding
with these but does not and the
attempts identify the manner in
manner in which they will
which they will | be used
be used
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Planning and Preparing for the Needs of English Language Learners

47. Needs of English Language Learners

The teacher provides for the needs of English Language Learners (ELL) by identifying the adaptations

that must be made within a lesson or unit.

Planning Evidence
O The plan identifies the accommodations that must be made for individual ELL students or groups

within a lesson

O The plan identifies the adaptations that must be made for individual EL#, students or groups within a
unit of instruction

Teacher Evidence

0O When asked, the teacher can describe the accommodatic s that must be'

students or groups of students within a lesson

O When asked, the teacher can describe the adaptatio.

that ms

students or groups of students within a unit of instruction

de for individual ELL

. be made for individual ELL

Scale
Not Using Beginning Dev .op.. Applying Innovating
Needs of The teacher The 1 ar 1. eacher The teacher The teacheris a
English makes no attd npts t idetifies the identifies the recognized
Language attempt to srform th/ nee s of needs of leader in helping
Learners perform this tivity b Taansh English others with this
activity do i Language Language activity
actue. Learners but Learners and
mple. or does not the adaptations
fo. w thrcugh | articulate the that will be
witl hese adaptations that | made to meet
att/ apts will be made to | these needs
meet these
needs
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Planning and Preparing for Needs of Students Receiving Special Education

48. Needs of Students Receiving Special Education

The teacher identifies the needs of students receiving special education by providing accommodations
and modifications that must be made for specific students receiving special education.

Planning Evidence
O The plan describes accommodations and modifications that must be made for individual students

receiving special education or groups of students according to the Individualized Education Program

(IEP)for a lesson

O The plan describes the accommodations and modifications that m
students receiving special education or groups of students accord® g tc

< be made for individual

= |EP for a unit of instruction

Teacher Evidence

O When asked, the teacher can describe the specific ac. :mma¢ .iions that must be made for

individual students receiving special education or groups oi

lesson

O When asked, the teacher can describe the sp. cific

"2mMMmMoac

Jdents according to their IEP for a

ons and modifications that must be

made for individual students receiving special ea. :atiopt “_ "wmos of students according to their IEP
for a unit of instruction
Scale
Not Using B ,inniny Developing Applying Innovating
Needs of The teas’ T teacher The teacher The teacher The teacher is
Students maks’ no atter, ‘s to identifies the identifies the a recognized
Receiving aftt ptto arforn. cnis needs of needs of leader in
Special pei.. =m this ¢ tlivity but students students helping others
Education activig, ¢ es not receiving receiving with this
actually special special activity
complete or education but | education and
follow through | does not the
with these articulate the accommodatio
attempts accommodatio | ns and
ns or modifications
modifications that will be
that will be made to meet
made to meet | these needs
these needs
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Planning and Preparing for Needs of Students Who Lack Support for Schooling

49. Needs of Students Who Lack Support for Schooling

The teacher identifies the needs of students who come from home environments that offer little
support for schooling.

Planning Evidence
3 The plan provides for the needs of students who come from home environments that offer little

support for schooling
O When assigning homework, the teacher takes into consideration the stadents’ family resources
O When communicating with the home, the teacher takes into conside® .uon family and language

resources

Teacher Evidence

O When asked, the teacher can articulate how the neec
environments that offer little support for schooling will be ac =
O When asked, the teacher can articulate the wavs in which '«

addressed when assigning homework

O When asked, the teacher can articulate the we s in w' .
into consideration family and language resources

of stud

(s who come from home
.sed
students’ family resources will be

ammunication with the home will take

Scale
Not Using Yegit Ly seveloping Applying Innovating
Needs of The teachas, | The acher The teacher The teacher The teacheris a
Students Who | make® io ttemp o identifies the identifies the recognized
Lack Support | attd liptto p.formu 3 needs of needs of leader in helping
for Schooling | pc. arm this | aci ity but students who students who others with this
activ dor not lack support for | lack support for | activity
al aally schooling but schooling and
;omplete or does not the adaptations
follow through | articulate the that will be
with these adaptations that | made to meet
attempts will be made to | these needs
meet these
needs
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Domain 3: Reflecting on Teaching

Evaluating Personal Performance

50. Identifying Areas of Pedagogical Strength and Weakness

The teacher identifies specific strategies and behaviors on which to improve from Domain 1 (routine
lesson segments, content lesson segments and segments that are enacted on the spot).

Teacher Evidence
O The teacher identifies specific areas of strengths and weaknesses wi

O The teacher keeps track of specifically identified focus areas for i
O The teacher identifies and keeps track of specific areas identifi
Domain 1

O When asked, the teacher can describe how specific area
Domain 1

Domain 1
ement within Domain 1
d on teacher interest within

improvem re identified within

Scale

Not Using Beginning Applying Innovating

The teacher The teacheris a
identifies recognized
specific leader in
strategies and helping others
behaviors on with this activity
which to
improve from
strategies and routine lesson
behaviors that segments,

are most useful | content lesson
for his or her segments and
development segments that
are enacted on
the spot

Identifying The teacher | The teacher
Areas of makes no attempts to
Pedagogical | attempt to perform thi
Strength and | perform this i
Weakness activity
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51. Evaluating the Effectiveness of Individual Lessons and Units

The teacher determines how effective a lesson or unit of instruction was in terms of enhancing student
achievement and identifies causes of success or difficulty.

Teacher Evidence
O The teacher gathers and keeps records of his or her evaluations of individual lessons and units

O When asked, the teacher can explain the strengths and weaknesses of specific lessons and units
O When asked, the teacher can explain the alignment of the assessment tasks and the learning goals
O When asked, the teacher can explain how the assessment tasks help track student progress toward
the learning goals

Scale
Not Using Beginning Developin "oplying Innovating
Evaluating the | The teacher The teacher The teach®s The« »cher The teacher is
Effectiveness | makes no attempts to determit _s determi. s how | a recognized
of Individual attempt to perform this hows .ective 2, | effective leader in
Lessons and rform this activity but lesc. »orun lesson or unit helping others
Units pe . does not was Ii._»art 5 of | was in terms of | with this
activity actually enhancii: enhancing activity
complete or =tudent student
follow througi ac.. nement achievement
with these butd vec and identifies
atternts 2l Curately specific causes
lentify causes | of success or
¢ 'success or difficulty and
diiculty uses this
analysis when
making
instructional
decisions
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52. Evaluating the Effectiveness of Specific Pedagogical Strategies and Behaviors

The teacher determines the effectiveness of specific instructional techniques regarding the

achievement of subgroups of students and identifies specific reasons for discrepancies.

Teacher Evidence

O The teacher gathers and keeps evidence of the effects of specific classroom strategies and
behaviors on specific categories of students (i.e., different socio-economic groups, different ethnic

groups)

O The teacher provides a written analysis of specific causes of success or difficulty
O When asked, the teacher can explain the differential effects of specific classroom strategies and
behaviors on specific categories of students

Scale
Not Using Beginning Devel  ning » Mlying Innovating
Evaluating the The teacher The teacher Thest icher The t¢_ zher The teacher is
Effectiveness of | makes no attempts to de’ ‘mines determiiics a recognized
Specific attempt to perform this U the leader in
Pedagogical perform this activity but effe. v css | effectiveness | helping others
Strategies and activity does not of spe. ‘¢ of specific with this
Behaviors actually strategie. and | strategies and | activity
complete - nwviors behaviors
follow throu " | i jaiw. »the | regarding the
wits these dchievement | achievement
atter. s | of subgroups | of subgroups
of students of students
|-out does not and identifies
accurately the reasons
identify the for
reasons for discrepancies
discrepancies
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Developing and Implementing a Professional Growth Plan

53. Developing a Written Growth and Development Plan

The teacher develops a written professional growth and development plan with specific and
measureable goals, action steps, manageable timelines and appropriate resources.

Teacher Evidence
O The teacher constructs a growth plan that outlines measurable goals, action steps, manageable
timelines and appropriate resources
O When asked, the teacher can describe the professional growth plan using specific and measurable

goals, action steps, manageable timelines and appropriate resources

Scale
Not Using Beginning Develr ng A, 'ving Innovating
Developing a The teacher The teacher The t cher The tea »er The teacher is
Written makes no attempts to dext .ops a developsa a recognized
Growth and attempt to perform this Wri written leader in
Development perform this activity but profec ¢ al professional helping others
Plan activity does not growth < growth and with this
actually ‘avelopme development activity
complete or pie. wmtdoes | plan with clear
follow through \| na articc e and
Wit ase «ear and measurable
J{emp neasurable goals, actions
rals, action steps,
steps, timelines and
timelines and resources
appropriate
resources
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54. Monitoring Progress Relative to the Professional Growth and Development Plan

The teacher charts his or her progress toward goals using established action plans, milestones and
timelines.

Teacher Evidence
O The teacher constructs a plan that outlines a method for charting progress toward established goals
supported by evidence (e.g., student achievement data, student work, student interviews, peer, self

and observer feedback)
O When asked, the teacher can describe progress toward meeting the goals outlined in the plan

supported by evidence (e.g., student achievement data, student work, stiudent interviews, peer, self
and observer feedback)

Scale
Not Using Beginning De* .oping Ap, ‘ing Innovating
Monitoring The teacher The teacher Th “teacher. The teacner The teacher is
Progress makes no attempts to C. xts his charts his or a recognized
Relative to the attempt to perform this her, =¢ css her progress leader in
Professional perform this activity but on the on the helping others
Growth and activity does not orofessic. ! professional with this
Development actually s mth ana growth and activity
Plan complete oi ¢ veic, ent | development
fat throug plan using plan using
witht »se \ established established
attem s milestones milestones
[rand timelines | and timelines
but does not and makes
make modifications
modifications | or adaptations
or adaptations | as needed
as needed
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Domain 4: Collegiality and Professionalism

Promoting a Positive Environment

55. Promoting Positive Interactions with Colleagues

The teacher interacts with other teachers in a positive manner to promote and support student
learning.

Teacher Evidence

O The teacher works cooperatively with appropriate school personnel to address issues that impact
student learning

O The teacher establishes working relationships that demonstrate ix®  rity, confidentiality, respect,
flexibility, fairness and trust

O The teacher accesses available expertise and resources tof upport stuG. s’ learning needs

O When asked, the teacher can describe situations in whic ie or she interac_»oositively with
colleagues to promote and support student learning

O When asked, the teacher can describe situations in w. =h he« 'she helped extinguish negative

conversations about other teachers

Scale
Not Using Beainning ~ ~ eveloping Applying Innovating
Promoting The teacher T Ctec er ' he teacher The teacher The teacher is
Positive makes no attempts o teracts with interacts with a recognized
Interactions attempt to \ perforrt his c.aer other leader in
with perform this ot ; but colleagues in a | colleagues in a | helping others
Colleagues activity a¢ s not positive positive with this
actu. v manner to manner to activity
omple. »or promote and promote and
. low through | support support
Vv hthese student student
dempts learning but learning and
does not help | helps to
extinguish extinguish
negative negative
conversations | conversations
about other about other
teachers teachers
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56. Promoting Positive Interactions about Students and Parents

The teacher interacts with students and parents in a positive manner to foster learning and promote
positive home/school relationships.

Teacher Evidence
O The teacher fosters collaborative partnerships with parents to enhance student success in a

manner that demonstrates integrity, confidentiality, respect, flexibility, fairness and trust

O The teacher ensures consistent and timely communication with parents regarding student
expectations, progress and/or concerns
O The teacher encourages parent involvement in classroom and school activities
O The teacher demonstrates awareness and sensitivity to social, cultur and language backgrounds

of families

O The teacher uses multiple means and modalities to communicat

O The teacher responds to requests for support, assistance and.r clarin
O The teacher respects and maintains confidentiality of stud« J/family infori:
O When asked, the teacher can describe instances when

and parents

O When asked, students and parents can describe how ti
O When asked, the teacher can describe situations in which*

conversations about students and parents

2 or she interactea,

w. »families
tion promptly

tion

sitively with students

ted _ner interacted positively with them
or she helped extinguish negative

Scale
Not Using | Begin ng Developing Applying Innovating
Promoting The teacher . The tea her . 2 teacher The teacher The teacher is
Positive makes no attept 5w ‘nteracts with interacts with a recognized
Interactions attempt 9 L. orm this students and students and leader in
about perfod’ this acu.  but parents in a parents in a helping others
Students and , loes’ ¢ positive positive with this
Parents agt ity tually manner to manner to activity
¢ mplete or foster learning | foster learning
ilow through | and promote and promote
with these positive positive
attempts home/school home/school
relationships relationships
but does not and helps
help extinguish | extinguish
negative negative
conversations | conversations
about students | about students
and parents and parents
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Promoting Exchange of Ideas and Strategies

57. Seeking Mentorship for Areas of Need or Interest

The teacher seeks help and input from colleagues regarding specific classroom strategies and

behaviors.

Teacher Evidence
O The teacher keeps track of specific situations during which he or she has sought mentorship from

others

O The teacher actively seeks help and input in Professional Learning Community meetings

O The teacher actively seeks help and input from appropriate school pes snnel to address issues that
impact instruction
O When asked, the teacher can describe how he or she seeks inp:
that impact instruction

m colleagues regarding issues

Scale
Not Using Beginning L <lopir Applying Innovating
Seeking The teacher The teacher Thete »'C ¢ The teacher The teacher is
Mentorship makes no attempts to seeks he »and | seeks help and | a recognized
for Areas of attempt to perform this xentorship mentorship leader in
Need or perform this activity but fre. from helping others
Interest activity does not co' Jaguc. wut | colleagues with this
achaw Jtata regarding activity
« nple. or pecific specific
iollow th Hugh ough level classroom
\ with th t¢ enhance his | strategies and
tel pts or her behaviors
pedagogical
skill
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58. Mentoring Other Teachers and Sharing Ideas and Strategies

The teacher provides other teachers with help and input regarding specific classroom strategies and
behaviors.

Teacher Evidence

O The teacher keeps tracks of specific situations during which he or she mentored other teachers

O The teacher contributes and shares expertise and new ideas with colleagues to enhance student
learning in formal and informal ways

O The teacher serves as an appropriate role model (mentor, coach, presenter, researcher) regarding
specific classroom strategies and behaviors

O When asked, the teacher can describe specific situations in which b€ or she has mentored
colleagues

Scale
Not Using Beginning De’ .oping Applying Innovating
Mentoring The teacher | The teacher The '« cher The teacher The teacher is a
Other Teachers | makes no attempts to provide. »¢ =r provides recognized
and Sharing attempt to perform this teachers vi_ » other leader in helping
Ideas and perform this | activity but 'n and inpc teachers with | others with this
Strategies activity does not rega.. help and activity
actually clasd oorn input
coma mor * .tegies and regarding
fo® _w thit '\gh | k ‘haviors but classroom
.1th thes: ne at a specific | strategies
ttemp? anuugh level to | and
enhance their behaviors
pedagogical
skill
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Promoting District and School Development

59. Adhering to District and School Rules and Procedures

The teacher is aware of the district's and school’s rules and procedures and adheres to them.

Teacher Evidence

O The teacher performs assigned duties

O The teacher follows policies, regulations and procedures
O The teacher maintains accurate records (student progress, completion of assignments, non-
instructional records)

O The teacher fulfills responsibilities in a timely manner

O The teacher understands legal issues related to students and fai* s

O The teacher demonstrates personal integrity

O The teacher keeps track of specific situations in which he ¢

she adhere. 2 rules and procedures

Scale
Not Using Beginning Devele, g Applying Innovating
Adhering to The teacher | The teacher “he teacher The teacheris | The teacheris a
District and makes no attempts to awe.. fdistricc | aware of recognized
School Rules | attempt to perform this and s¢ 0o district and leader in helping
and perform this | activibahut e and school rules others with this
Procedures activity dod “not £ cedures but | and activity
swially d¢ s not procedures

~ompletd - adl cre to all of | and adheres

v awd rougn [ ..ese rules and | to them

wit_ ese procedures

attem,
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60. Participating in District and School Initiatives

The teacher is aware of the district's and school’s initiatives and participates in them in accordance
with his or her talents and availability.

Teacher Evidence

O The teacher participates in school activities and events as appropriate to support students and
families

3 The teacher serves on school and district committees

O The teacher participates in staff development opportunities

O The teacher works to achieve school and district improvement goals

O The teacher keeps tracks of specific situations in which he or she k¢ . participated in school or
district initiatives

O When asked, the teacher can describe or show evidence of hic/ner pa.
school initiatives

ipation in district and

Scale
Not Using Beginning | Develo, q Applying Innovating
Participating The teacher | The teacher | | "a.teacher i The teacheris | The teacheris
in District and | makes no attempts to aware  rthe aware of the a recognized
School attempt to perform this listr® (s aie district’'s and leader in
Initiatives perform this | actix™ t ool’s school’s helping others
activity dd Js not it iatives but initiatives and | with this activity
.ctually dc s not participates in
omple nardcipate in them in
1« orough [ them in accordance
witli_hese accordance with his or her
ttemy with his or her talents and
talents and availability
availability
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Marzano Center Non-Classroom Instructional Support Personnel Evaluation Model

Learning Map

Domain 1:

Instructional Support
Strategies and Behaviors

[Establishing and \

Communicating Goals

1. Providing Clear Goals and
Scales (Rubrics)

2. Tracking Progress
\3. Celebrating Success

/Establishing Content \

4. |dentifying Critical
Information

5. Organizing Participants to

- Interact with New Knowledge

. Previewing New Content

. Elaborating on New
Information

. Recording and Representing
Knowledge

Planning and Preparing

Domain 2:

ﬂ?lanning and Preparing for
Implementation of Goals and
Scaffolding of Content

or Activities

17. Effective Goal Setting and
Scaffolding of Content
or Activities
18. Attention to Established
k Standards or Procedures

Planning and Preparing for Use of
Resources and Technology

6
7
8
\9. Reflecting on Learning /

Facilitating Engagement
0. Providing Opportunities
for Participants to Talk
about Themselves
11. Demonstrating
"Withitness"
12. Acknowledging Adherence
to Rules and Procedures
13. Understanding
Participants' Interests and
Backgrounds
14. Using Verbal and
Nonverbal Behaviors that
Indicate Affection for
Participants
15. Displaying Objectivity and
Control
16. Demonstrating Value
and Respect for Low

s7)

19. Use of Available
Traditional Resources
\ 20. Use of Available Teghn

Planning and Preparing for the
Needs of Participants Who Lack

\ Expectancy Participants J

Support for Schooling
23. Needs of Participants Who Lack
Support for Schooling

Domain 3:

Reflecting on Teaching

Domain 4:
Collegiality and
Professionalism

ﬁ’romoting a Positive \

Environment
28. Promoting Positive
Interactions with Colleagues

Developing a Written Growth
1 Development Plan
oring Progress Relative

29. Promoting Positive
Interactions with
Participants, Parents and

\ the Community )

(Promoting Exchange of Ideas \
and Strategies
30. Seeking Mentorship for Areas

o the Professional Growth and

J

J

of Need or Interest
31. Mentoring Other Colleagues
and Sharing Ideas and

\ Strategies )

(Promoting District and \
School Development
32. Adhering to School and
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ENTERXN/_

TEACHER & LEADER EVALUATION

District Rules and Procedures
33. Participating in School and

\ District Initiatives )

N
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Instructional Support Member Evaluation Form
(Licensed Non-Classroom Personnel)

Domain 1: Instructional Support Strategies and Behaviors

Establishing and Communicating Goals

1. Providing Clear Goals and Scales (Rubrics)

The instructional support member provides clearly stated goals based on area of responsibility that align with school and/or
district goals and has a scale that describes levels of performance.

Sample Instructional Support Member Evidence
Instructional support member establishes a defined work plan or set of goals alia® 1 with school and district goals
Instructional support member communicates work plan or goals and scale to4 orc, ate people

Instructional support member makes references to their goals throughout.the year
Instructional support member can explain how goals support and alige¢ "« school and/or_ *rict goals.
Instructional support member can explain the meaning of the levels® "performance articulatec_ i the scale

aaQaoaa

Instructional support member can explain how their activities reic._ to the ga

Sample Participant Evidence
O When asked, participants, colleagues, and/or administrators can explai.. aw the instructional support member goals relate
to and/or support the school or district goals

0O When asked, participants, colleagues, and/or administre rs can. »in_how 1€ instructional support member’s activities
relate to the school and/or district goals

Participant is a generic term to include anyone the/ “onal Supj. iember is supporting, to include: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, o’ .nmuri..  members

School is used generically to represent parti< ants, teachs , staff or ol : colleagues in the instructional support member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using Seginning [ L. =loping [ Applying [J Innovating 1 Not Applicable
Scale
Not Us Br aning Developing Applying Innovating
Providing clear | Strategy was U« strategy Provides clearly Provides clearly stated Adapts and
goals and called for but correctly or stated goals goals accompanied by a creates new
scales (rubrics) | not exhibited. with parts accompanied by a | scale that describes levels | strategies for
missing. scale that of performance and unique needs
describes levels of | monitors understanding of | and situations.
performance. goal and levels of
performance.




2. Tracking Progress

The instructional support member facilitates tracking of progress toward goals.

Sample Instructional Support Member Evidence

O Instructional support member monitors progress toward their goals throughout the school year using a scale

O Instructional support member is responsive to participants, colleagues and administrators regarding feedback about their
progress

O Instructional support member actively consults with colleagues and administrators to find an optimal approach to ensure
progress

O Instructional support member consults with colleagues and administrators to ensure he/she is making progress towards the
goal(s)

O Instructional support member keeps updated records (i.e. data bases, data notebook, 2tc.) that validate tracking progress
towards their goals

Sample Participant Evidence

0O When asked, participants, colleagues, and administrators can describe howd 2 instic. “onal support member is
progressing towards their goal

Participant is a generic term to include anyone the Instructional Support Membga® “supporting, to include: 2K-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other ¢, aguesd .ie instructional support member’s area of
responsibility.

Scale Levels: (choose one)

[J Not Using [J Beginning [J Developing ~_ malving Innovating ) Not Applicable
Scale
Not Using Toginn. reveloping Applying Innovating
Tracking Strategy was '* cs strate Fac ates tracking | Facilitates tracking of Adapts and
progress called for but not \ncorrectlv of pr. ress toward | progress and monitors | creates new
exhibited. ith par '3. the extent to which strategies for
e i progress is being unigue needs and

made at each level of situations.
performance.




3. Celebrating Success

The instructional support member celebrates personal, participant, school and/or district success relative to progress towards
their goals.

Sample Instructional Support Member Evidence

O Instructional support member acknowledges and celebrates personal progress towards their goals
O Instructional support member uses a variety of methods to celebrate school and/or district success
O Instructional support member acknowledges and celebrates individual and group successes

O The instructional support member shows pride in their work and reports they want to continue to make progress toward
meeting their goals

Sample Participant Evidence

O Participants and/ or colleagues show signs of pride regarding recognition of their 2¢ smplishments by the instructional
support member

Participant is a generic term to include anyone the Instructional Support Member is supjl dng, to. ude: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other collef _es in the instructional. wort member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Applyr [J Innovating | Not Applicable
Scale
Not Using Beginning Deve’ iy ' Applying Innovating
Celebrating Strategy was Uses stratany C. bkt es Provides recognition of | Adapts and
success called for but not | incored .y ¢ ith | per. nal, school success relative to creates new
exhibited. par’ nissing; and;. district progress towards their strategies for
succe  es relative | goals and/or monitors unique needs and
mpnrogress the extent to which they | situations.
LUvvards their and others are
goals. motivated to enhance
their status.




4. ldentifying Critical Information

The instructional support member identifies critical information in a lesson or activity to which participants should pay particular

attention.

Sample Instructional Support Member Evidence
O Instructional support member begins the lesson or activity by explaining why upcoming content is important
O Instructional support member identifies content or information critical to their area of responsibility

O Instructional support member cues the importance of upcoming information in some indirect fashion:

e Tone of voice

e Body position

o Level of excitement
e  Marker technique

Sample Participant Evidence
0O When asked, participants can describe the level of importance of the inform

0O When asked, participants can explain why it is important to pay attentior
O Participants visibly pay attention to the critical information

on adai

~ the content

zed in the lesson or activity

Participant is a generic term to include anyone the Instructional Support M€

2r is supps

participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colleag

responsibility.

Scale Levels: (choose one)

ig, to include: PreK-12 participants, adult

- in the instructional support member’s area of

[J Not Using [J Beginning [ Developing O£ Py [J Innovating ) Not Applicable
Scale
Not Using Beginni Developing Applying Innovating
Identifying Strategy was ‘Ises stref Sig ials to Signals to participants | Adapts and
critical called for but not arred ;O Wi articipants which information is creates new
information exhibited. pa Jssing. which information | critical versus non- strategies for

is critical versus
non-critical.

critical and monitors
the extent to which
participants are
attending to critical
information.

unigue needs and
situations.




5. Organizing Participants to Interact with New Knowledge

The instructional support member organizes participants into small groups to facilitate the processing of information.

Sample Instructional Support Member Evidence
O Instructional support member establishes routines for participant grouping and interaction within groups
O Instructional support member establishes roles and procedures for group activities:

e Respect opinion of others

e Add their perspective to discussions
e Ask and answer questions

Sample Participant Evidence

O Participants move to groups in an orderly fashion and know their role in the group

O Participants appear to understand expectations about appropriate behavior in groups:
e Respect opinion of others
e Add their perspective to discussions
e Ask and answer questions

Participant is a generic term to include anyone the Instructional Support Member is s#nporting, to inc

2. PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other co!
responsibility.

.Jues in the instructional st ort member’s area of

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Apply:. [J Innovating | Not Applicable
Scale
Not Using Beginning De. =a Applying Innovating
Organizing Strategy was Uses strategy Ora’ izes Organizes participants Adapts and
participants to called for but incor « with “ucipants into | into small groups to creates new
interact with new | not exhibited. p7" 5 missi ¢ all groupsto | facilitate the processing | strategies for
knowledge fa itate the of information and unique needs and
prc essing of monitors group situations.
aormation. processing.




6. Previewing New Content

The instructional support member engages participants in activities that help link what they already know to the new
content/activity about to be addressed and facilitates these linkages.

Sample Instructional Support Member Evidence

aoaaq

e  Graphic organizer

aaa

e Anecdotes
e  Short selection from video

Instructional support member uses preview question before reading

Instructional support member uses K-W-L strategy or variation of it

Instructional support member asks or reminds participants what they already know about the topic

Instructional support member provides an advanced organizer:
e Outline

Instructional support member has participants brainstorm
Instructional support member uses an anticipation guide
Instructional support member uses a motivational hook/launching activity:

Sample Participant Evidence
O When asked, participants can explain linkages with prior knowledge

O When asked, participants make predictions about upcoming conte

O When asked, participants can provide a purpose for what they arc

O Participants actively engage in previewing activities

2out tod

an

Participant is a generic term to include anyone the Instructional S&mnort Member is ©

participants, faculty, staff, colleagues, parents, or community mei

A

2orting, to include: PreK-12 participants, adult

School is used generically to represent participants, teachers, stal.  r other c. :2s in thie instructional support member’s area of
responsibility.
Scale Levels: (choose one)
[J Not Using [J Beginning L) Deve Hing Applying [J Innovating U Not Applicable
Scale -
Not Using | 1.ng veveloping Applying Innovating
Previewing Strategy w ‘Ises s.. =gy Engages Engages participants in Adapts and
new content called fo© Lut arrectly. awith | participants in learning activities that creates new
not e vited. pa. missir learning activities | require them to preview strategies for

that require them
to preview and link
new knowledge to
what has been
addressed.

and link new knowledge to
what has been addressed
and monitors the extent to
which participants are
making linkages.

unigue needs
and situations.




7. Elaborating on New Information

The instructional support member asks questions or engages participants in activities that require elaborative inferences that
go beyond what was explicitly taught.

Sample Instructional Support Member Evidence
O Instructional support member asks explicit questions that require participants to make elaborative inferences about the
content or activity

O Instructional support member asks participants to explain and defend their inferences
O Instructional support member presents situations or problems that require inferences

Sample Participant Evidence
O When asked, participants volunteer answers to inferential questions
O When asked, participants provide explanations and “proofs” for inferences

Participant is a generic term to include anyone the Instructional Support Member is supporting
participants, faculty, staff, colleagues, parents, or community members.

nclude: PreK-12 participants, adult

School is used generically to represent participants, teachers, staff or other colleagues in® = instic. ‘anal support member’s area of
responsibility.
Scale Levels: (choose one)
[1 Not Using [1 Beginning [ Developing [ Az ying L] Innovating | Not Applicable
Scale
Not Using Beginning Developing Applying Innovating
Elaborating Strategy was Uses strategy rages “ngages participants in Adapts and creates
on new called for but not | incorrectly or with | T aruc mtsin «_ wering inferential new strategies for
information exhibited. parts missing. e sweriny gucstions and monitors unigue needs and
in._entia’ Ine extent to which situations.
que gt L. participants elaborate on
what was explicitly
taught.




8. Recording and Representing Knowledge

The instructional support member engages participants in activities that help record their understanding of new content in

linguistic ways and/or represent the content in nonlinguistic ways.

Sample Instructional Support Member Evidence

O Instructional support member asks participants to summarize the information he/she has learned
O Instructional support member asks participants to generate notes that identify critical information in the content
O Instructional support member asks participants to create nonlinguistic representations for new content:

e  Graphic organizers
Pictures

e Pictographs

e Flow charts

O Instructional support member asks participants to create mnemonics that organize the®ontent

Sample Participant Evidence
O Participants’ summaries and notes include critical content

O Participants’ nonlinguistic representations include critical content

O When asked, participants can explain the main points of the lesson or ac® vity

Participant is a generic term to include anyone the Instructional Support Member
participants, faculty, staff, colleagues, parents, or community members.

supporting, to include.

:eK-12 participants, adult

School is used generically to represent participants, teachers, staff or other ¢, 'aguesd .1e instructional support member’s area of
responsibility.
Scale Levels: (choose one)

[J Not Using [J Beginning [ Developir. Apoplying ) Innovating U Not Applicable
Scale -

Not Using Beginpi~~ D .ioping Applying Innovating

Recording Strategy was Uses Aat@y Engag \ participants Engages participants in Adapts and
and called for but ine¢ Jectly or in activi. s that help activities that help them creates new
representing not exhibited. . \parts tham rec .rd their record their strategies for
knowledge mis. a. G .anding of new understanding of new unigue needs

content in linguistic
and/or nonlinguistic
ways.

content in linguistic
and/or nonlinguistic ways
and monitors the extent
to which this enhances
participants’
understanding.

and situations.




9. Reflecting on Learning

The instructional support member engages participants in activities that help them reflect on their learning.

Sample Instructional Support Member Evidence

O Instructional support member asks participants to state or record what he/she is clear about and what he/she is confused
about

O Instructional support member asks participants to state or record how hard he/she tried
O Instructional support member asks participants to state or record what he/she might have done to enhance their learning

Sample Participant Evidence
O When asked, participants can explain what he/she is clear about and what he/she is confused about
O When asked, participants can describe how hard he/she tried

0O When asked, participants can explain what he/she could have done to enhance their la®arning

Participant is a generic term to include anyone the Instructional Support Member is supporting,s* .iclude: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colleagues ind4 _'instrc. anal support member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Art ,ing L] Innovating | Not Applicable
Scale B
Not Using Beginning Developi. Applying Innovating
Reflecting on Strategy was Uses strategy S a0ages Engages participants in | Adapts and
learning called for but incorrectly or with\ \pe. ants in ~flecting on their own creates new
not exhibited. parts missing. =flectii, heir | 1earning and monitors strategies for
vn leat ing. the extent to which unigue needs and

participants self-assess | situations.
their understanding and
effort.




10. Providing Opportunities for Participants to Talk about Themselves

The instructional support member provides participants with opportunities to relate what is being addressed in a lesson or
activity to their personal interests.

Sample Instructional Support Member Evidence

O Instructional support member is aware of participant’s interests and makes connections between these interests and class
content and educational goals

O Instructional support member structures activities and discussions that ask participants to make connections between
schooling and their personal interests

Sample Participant Evidence

O When participants are explaining how content relates to their personal interests, the instructional support member appears
encouraging and interested

O When asked, participants can make linkages between the lesson or activity and theird rsonal interests

O Participants engage in activities that facilitate making connections between their p¢ onal interests and the lesson or
activity

Participant is a generic term to include anyone the Instructional Support Member is supi{ «ng, to'. nde: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colles .es in the instructionai. »oort member’s area of
responsibility.

Scale Levels: (choose one)

[ Not Using [ Beginning [ Developing [l App.. 2 [J Innovating | Not Applicable
Scale _
Not Using Beginning | ~loping Applying Innovating
Providing Strategy was Uses strategy Provic . Provides participants | Adapts and
opportunities for | called for but not | incorrectly or with ' aar’ “pants wiu with opportunities to creates new
participants to exhibited. part ng. ,ortunitie_s to relate What_is being strgtegies for
talk about i ate what is addre_ssed in classes unique needs and
b. g addressed | to their personal situations.
themselves in\ usses to their | interests and
zrsonal monitors the extent to
Interests. which these activities
enhance participant
engagement.
I




11. Demonstrating “Withithess”

The instructional support member uses behaviors associated with “withitness” to maintain and support adherence to rules,
policies, and procedures.

Sample Instructional Support Member Evidence

O Instructional support member is accessible to parents and the school community

O Instructional support member establishes healthy professional relationships with participants, colleagues, administrators,
and parents

O Instructional support member recognizes potential sources of disruption to classrooms and the entire school and deals with
them immediately

O Instructional support member proactively addresses inflammatory situations

Sample Participant Evidence
O Participants recognize that the instructional support member is aware of their behavis® s well as the climate of the school

0O When asked, participants, parents, or colleagues describe the instructional suppa® nember as “aware of what is going on”
or participants describe the instructional support member as one who “has eyes o hack of their head”

Participant is a generic term to include anyone the Instructional Support Member is supj._ dng, to . de: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colle .es in the instructional’_ mort member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Apply [] Innovating | Not Applicable
Scale
Not Using Beginning T L ning Applying Innovating
Demonstrating Strategy was Uses strategy Uses! chav. Uses behaviors Adapts and
“withitness” called for but not | incorreat£or with o Ciated with associated with creates new
exhibited. part ise ithitness”. “withitness” and strategies for
monitors the effect on | unique needs and

behavior and school situations.
climate.




12. Acknowledging Adherence to Rules and Procedures

The instructional support member consistently and fairly acknowledges adherence to rules and procedures.

Sample Instructional Support Member Evidence
O Instructional support member provides nonverbal signals that a rule or procedure has been followed:

. Smile

e Nod of head

e High Five
O Instructional support member gives verbal cues that a rule or procedure has been followed:

e  Thanks participants for following a rule or procedure

e Describes participant behaviors that adhere to rules or procedures
O Instructional support member uses tangible recognition when a rule or procedure has heen followed:

e  Certificate of merit

e  Token economies

Sample Participant Evidence

O Participants or staff members appear appreciative of the instructional sunnort member

behavior

O When asked, participants describe instructional support member 2¢ _ppreciative of their gooc. .ehavior

“nowledging their positive

O When asked, participants report the instructional support memb._ ‘airly and{ _nsistently acknowledges adherence to rules

and procedures

Participant is a generic term to include anyone the Instructional Support Member is

participants, faculty, staff, colleagues, parents, or community me

aporting, to include: PreK-12 participants, adult

School is used generically to represent participants, teachers, sta. or othe. aques in'«_.'instructional support member’s area of
responsibility.
Scale Levels: (choose one)

[J Not Using [J Beginning - Deve ning Applying Innovating [ Not Applicable
Scale

Not Using Ber .uny Developing Applying Innovating

Acknowledging | Strategy was Us_  rategy Acknowledges Acknowledges Adapts and
adherenceto called for incor.. ly or with | adherence to rules | adherence to rules | creates new
rules and exhibit arts m.. ng. and procedures and procedures strategies for
procedures consistently and consistently and unigue needs and

fairly.

fairly and monitors

the extent to which
these actions affect
behavior.

situations.




13. Understanding Participants’ Interests and Background

The instructional support member uses participants’ interests and background to produce a climate of acceptance and
community.

Sample Instructional Support Member Evidence
O Instructional support member has side discussions with participants and colleagues about events in their life

O Instructional support member has discussions with participants and colleagues about topics in which he/she is interested
O Instructional support member builds participants’ interests into their interactions

Sample Participant Evidence
O When asked, participants and colleagues describe the instructional support member as someone who knows him/her
and/or is interested in him/her

0O When asked, participants and colleagues say they feel accepted by the instructional sxoport member

Participant is a generic term to include anyone the Instructional Support Member is supporting, 4
participants, faculty, staff, colleagues, parents, or community members.

iclude: PreK-12 participants, adult

School is used generically to represent participants, teachers, staff or other colleagues in4 .'insu

responsibility.

‘onal support member’s area of

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Api ing (] Innovating | Not Applicable

Scale .
Not Using Beginning Develo, Applying Innovating
Understanding Strategy was Uses strategy Uses Uses participants’ Adapts and creates
participants’ callt_ad_ for but not incorrec_tly_or Wi | : “cipants’ interests and new strategies for
interests and exhibited. parts missing. interc md background during unique needs and
background t}"’},c"' Al interactions and situations.
l cr;’ctions with monitors the sense of
L ficipants. acceptance and

community.




14. Using Verbal and Nonverbal Behaviors that Indicate Affection for Participants

When appropriate, the instructional support member uses verbal and nonverbal behavior that indicates caring for participants
or colleagues.

Sample Instructional Support Member Evidence
O Instructional support member compliments participants and colleagues regarding academic and personal accomplishments

O Instructional support member engages in informal conversations with participants or colleagues that are not related to
academics

O Instructional support member uses humor with participants and colleagues when appropriate
O Instructional support member smiles, nods, (etc.) at participants and colleagues when appropriate

Sample Participant Evidence
0O When asked, participants and/or colleagues describe the instructional support member as someone who cares for him/her
O Participants respond to instructional support member’s verbal and non-verbal intera< .ns

Participant is a generic term to include anyone the Instructional Support Member is supportind  1include: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colleagues in‘the instruc.. 3l support member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing .+ alying " Innovating | Not Applicable
Scale
Not Using Beginning l Developil. | Applying Innovating
Using verbal and Strategy was Uses strategy - verpal anc. ). Uses verbal and Adapts and
nonverbal called for but incorrectly or witi ‘ nonv: nonverbal behaviors creates new
behaviors that not exhibited. parts missing. bel Jiors i that indicate affection | Strategies for

aCate affection
’ r participants or

unique needs and

indicate affection . .
situations.

for participants

for participants or
colleagues and
monitors the quality of
relationships during

| all interactions.

!leagues.




15. Displaying Objectivity and Control

The instructional support member behaves in an objective and controlled manner.

Sample Instructional Support Member Evidence
O Instructional support member does not exhibit extremes in positive or negative emotions

O Instructional support member addresses inflammatory issues and events in a calm and controlled manner

O Instructional support member interacts with all participants and colleagues in the same calm and controlled fashion

O Instructional support member does not demonstrate personal offense at student misbehavior

Sample Participant Evidence

O Participants and colleagues report they are settled by the instructional support member’s calm demeanor

0 When asked, participants and colleagues describe the instructional support member as in control of himself/herself in all

situations

0 When asked, participants and colleagues say that the instructional support member

personally

ses not hold grudges or take things

Participant is a generic term to include anyone the Instructional Support Member is supp® g, tc

faculty, staff, colleagues, parents, or community members.

School is used generically to represent students, teachers, staff or other colleagus

responsibility.

.1 the instructional sc

‘ude: PreK-12 students, adult students,

art member’s area of

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Apg [J Innovating | Not Applicable
Scale _
Not Using Beginning De. ‘nq | Applying Innovating
Displaying Strategy was Uses strategy B avesir |_Behaves in an objective Adapts and
objectivity called for but incorrectly or with | ob, =tiva® .nd and controlled manner, and | creates new
and control not exhibited. parts mis con =d monitors the effect of all strategies for
mani interactions with unique needs
participants and and situations.
colleagues.




16. Demonstrating Value and Respect for Low Expectancy Participants

The instructional support member exhibits behaviors that demonstrate value and respect for low expectancy participants.

Sample Instructional Support Member Evidence
O When asked, the instructional support member can identify the participants for whom there have been low expectations
O Instructional support member provides low expectancy participants with nonverbal indications that he/she is valued and

respected:
. Makes eye contact
. Smiles

. Makes appropriate physical contact
O Instructional support member provides low expectancy participants with verbal indications that he/she is valued and

respected:
e  Playful dialogue

e  Addressing participants in a manner they view as respectful

O Instructional support member does not allow negative comments about low exps«

O Instructional support member sets high expectations for all participants

acy participants

Sample Participant Evidence

0O When asked, participants and/or colleagues say that the instructiona’

apport member care.

r all participants

Participant is a generic term to include anyone the Instructional Support Mer

faculty, staff, colleagues, parents, or community members.

School is used generically to represent students, teachers, staff or other colleag.

responsibility.

ris supporf ag, to include: PreK-12 students, adult students,

.ne instructional support member’s area of

Scale Levels: (choose one)

[J Not Using [J Beginning [J Developing 0 A " . Innovating ) Not Applicable
Scale
Not Using | -eginn Developing Applying Innovating
Communicating Strategy was " JUses strat y Exi its behaviors | Exhibits behaviors Adapts and
value and called for but not. \incorrect’ -« that'.uemonstrate that demonstrate creates new
respect for low exhibited. thpt s vulue and respect value and respect for | strategies for
expectancy M. Q. low expectancy unigue needs and

participants

for low expectancy
participants.

participants and
monitors the impact
on low expectancy
participants.

situations.




Domain 2: Planning and Preparing

Planning and Preparing for Implementation of Goals and Scaffolding of Content or Activities

17. Effective Goal Setting and Scaffolding of Content or Activities

The instructional support member plans the organization of content and activities in such a way that each piece of content or
activity builds on previous goals, content, or activities.

Sample Planning Evidence
O3 Instructional support member has evidence of a work plan to support his or her goals and the goals of the school and/or
district

O The plan for presentation of content or activities is logical and progresses from simple ta complex
O The plan anticipates potential confusions or misunderstandings that participants or &¢ .0ols may experience

Sample Instructional Support Member Evidence

O Instructional support member can describe the rationale for how goals are ¢ nizeG. thin a plan-of-work

O Instructional support member can describe the rationale for the sequencs of activities 0., zsons within a plan-of-work
O Instructional support member can describe possible confusions that i, impact goals, coi. 2t or activities

Participant is a generic term to include anyone the Instructional Support Me® .er is suppa’ .g, to include: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other collec > in the instructional support member’s area of
responsibility.

Scale Levels: (choose one)

[J Not Using [J Beginning [J Developing 0 A [J Innovating ) Not Applicable
Scale
Not Using | geginni developing Applying Innovating
Effective goal The instructional €. The instrd 222'.L The astructional Within the lesson The instructional
setting and support member 200X .eMDe Jport member plan, the organization | support member
scaffolding of makes no al Sto plans the of content and is a recognized
content or attempt ta perfc. athis organization of activities is done in leader in helping
activities perfor s ctivity. hdoes | content but the such a way that each | others with this
acti® . i\ actuarn, relationship piece of content or activity.
cC Dnlete or between the goals, activity builds on
fol v through content and previous goals,
w  these activities is not content, or activities.
empts. clear.




18. Attention to Established Standards or Procedures

The instructional support member develops plans and/or activities that are aligned with established school and/or district
standards or procedures.

Sample Planning Evidence
O Plans for instructional activities include important standards identified by the district
O Plans are developed with attention to established district standards and procedures

Sample Instructional Support Member Evidence
O Instructional support member can explain how their plan of work supports the established school and/or district standards
O Instructional support member can describe the sequence of the content or activities to be taught as identified by the school

and/or district

Participant is a generic term to include anyone the Instructional Support Member is supporting, to indlude: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colleagues in the/

responsibility.

-uctional support member’s area of

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Applyi: [] Innovatiri_ | Not Applicable
Scale
Not Using Beginning De "2pino Applying Innovating
Attention to The The instructional The instruc The instructional The instructional
established instructional support member support men._ = support member support member
standards or support member | attempts to perfors ‘avelops plans develops plans is a recognized
procedures makes no this activity but ane. nctivities be and/or activities that leader in helping
attempt to does not actually all do n: awith™ | are aligned with others with this
perform this complete or follow stak’ ned sc. ol established school activity.
activity. through« these Jr district and/or district
attens® .. S, dards or standards or
pr. =dures. procedures.




Planning and Preparing for Use of Resources and Technology

19. Use of Available Traditional Resources

The instructional support member identifies the available traditional resources (materials and human) for use in their plan of
work and/or instructional activities.

Sample Planning Evidence

O The plan outlines resources within the immediate work environment or school that will be used enhance participants’
understanding of the content

O The plan outlines resources within the community that will be used to enhance participants’ understanding of the content

Sample Instructional Support Member Evidence
O3 Instructional support member can describe how the resources within the immediate work environment and/or the school will
be used to enhance participant’s’ understanding of the content

O Instructional support member can describe how resources within the community wi® & used to enhance participants’
understanding of the content

Participant is a generic term to include anyone the Instructional Support Member is supp{ g, t¢. “ude: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other collea¢ _s in the instructione.. “wport member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Apr. w0 [] Innovating | Not Applicable
Scale
Not Using Beginning ~veloping | Applying Innovating
Use of The instructional The instructional ‘he insu al The instructional The instructional
available support member support member opox iemuoc. support member support member
traditional makes no attempts ic. ¢ .esthe identifies the available | is a recognized
resources attempt to perfod s av. able traditional traditional resources leader in helping
perform this ac’ .y butdo res. :ces that can that can enhance others with this
activity. ¢ Cactually enhc. e participant | participant activity.
¢ lete 2 “arstanding but understanding and the
thrc. 'bd (nthese | aues not identify the | manner in which they
attem, manner in which will be used.
) they will be used.




20. Use of Available Technology

The instructional support member identifies the use of available technology that can enhance their plan of work and/or
participants’ understanding of content in an instructional activity.

Sample Planning Evidence
O The plan identifies available technology that will be used:

e Interactive whiteboards
e Response systems
e Digital templates
e  Social networking sites
e Blogs
e Discussion Boards
O The plan identifies how the technology will be used to enhance participant learning

Sample Instructional Support Member Evidence
3 Instructional support member can explain how the technology will be used to & _ni
O Instructional support member can articulate how the technology will be usea“ J enhanc

Nir goals
Aarticipant learning

Participant is a generic term to include anyone the Instructional Support Member is
participants, faculty, staff, colleagues, parents, or community members.

.pporting, to incluc.  PreK-12 participants, adult

School is used generically to represent participants, teachers, staff or others .eagues in " dinstructional support member’s area of
responsibility.
Scale Levels: (choose one)
[1 Not Using [1 Beginning [ Developing [ Applying [J Innovating | Not Applicable
Scale
Not Using Beginning " vele, Applying Innovating
Use of The instructional | The ipg ‘anal " Instructional The instructional The instructional
available support member | supi .tmer er nport member support member support member
technology makes no 20 nptstop form | ic tifies the identifies the is a recognized
attempt to IS activity/ it av, able available leader in helping
perform this as notd Lo shnologies that can | technologies that others with this
activity. cG. 4 or follow enhance their plan of | can enhance their activity.
throu_ with these | work and/or plan of work or
ttempl. participant participant
understanding but understanding and
does not identify the | the manner in which
manner in which they | they will be used.
will be used.




Planning and Preparing for the Needs of English Language Learners

21. Needs of English Language Learners

The instructional support member provides support for the needs of English Language Learners (ELL) by identifying
appropriate adaptations or accommodations that must be made.

Sample Planning Evidence

O The plan identifies the accommodations or adaptations that must be made for individual ELL participants or groups within

an instructional activity, or within their area of responsibility

O The plan identifies the adaptations that must be made for individual ELL participants or groups within their area of

responsibility

Sample Instructional Support Member Evidence

O3 Instructional support member can describe the accommodations that must be made

groups within an instructional activity
O Instructional support member can describe the adaptations that must be mads

within an instructional activity

O Instructional support member can identify support provided in his or her.

AN

.n of work for £

« individual ELL participants or
idual ELL participants or groups

narticipants or the school

Participant is a generic term to include anyone the Instructional Support Memb:

participants, faculty, staff, colleagues, parents, or community members.

5 supporting, to include:

K-12 participants, adult

School is used generically to represent participants, teachers, staff or other c.. aguest ne instructional support member’s area of
responsibility.
Scale Levels: (choose one)
[J Not Using [J Beginning [ Developin, Anplying | Innovating U Not Applicable
Scale -
Not Using Begir = o cveloping Applying Innovating
Needs of The The in® ‘uctiona Thy astructional The instructional The instructional
English instructional sur’ it membe supy. t member support member support member
Language support member | ai.. »ots to pa aroviv.es support for provides support for | is a recognized
Learners makes no this'«. witvd Lcdoes ... needs of English the needs of English | leader in helping
attempt to not acte Language Learners Language Learners | others with this
perform this mplete . “allow by identifying by identifying activity.
activity. thic. sh withi. »se appropriate appropriate
atten. s. adaptations or adaptations or
accommodations but | accommodations

does not articulate
the adaptations or
accommodations that
will be made to meet
these needs.

and articulates the
adaptations or
accommodations
that will be made to
meet these needs.




Planning and Preparing for Needs of Participants Receiving Special Education

22. Needs of Participants Receiving Special Education

The instructional support member identifies the needs of participants receiving special education services by providing
accommodations and modifications that must be made for participants receiving special education services.

Sample Planning Evidence

O The plan of work describes accommodations and modifications that must be made for individual participants receiving
special education according to the Individualized Education Program (IEP)

O The plan of work describes the support the instructional support member will provi¢ tor participants receiving special
education services

Sample Instructional Support Member Evidence
O Instructional support member can describe the specific accommodatiord .iat must be mac. “or individual participants
receiving special education services according to their IEP for an instrud Jnal activity

O Instructional support member can describe the specific support(s® .at will be4* >vided for participants receiving special
education services

Participant is a generic term to include anyone the Instructional Support Member pporting, to include: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community membhers.

School is used generically to represent participants, teachers, st. \or< =alleagues I = instructional support member’s area of
responsibility.

Scale Levels: (choose one)

[l Not Using [l Beginning _<_ aping " Applying [J Innovating [ Not Applicable
Scale
Not Using Beginr’ ' Jeveloping Applying Innovating
Needs of The instructional | The .ctional The instructional The instructional The
participants support men SUppor.. ember support member support member instructional
receiving makes ns mpts identifies the needs of | identifies the needs support
Special attemr’ o pe. m this participants receiving of participants member is a
Education perfC._ \this activ : but does special education but receiving special recognized
activity. note Jally does not articulate the | education and the leader in
com :zte or follow | accommodations or accommodations helping others
th4 .gh with these | modifications that will and modifications with this activity.
.empts. be made to meet that will be made to
| these needs. meet these needs.




Planning and Preparing for Needs of Participants Who Lack Support for Schooling

23. Needs of Participants Who Lack Support for Schooling

The instructional support member identifies the needs of participants who come from home environments that offer little
support for schooling.

Sample Planning Evidence
O The plan provides for the needs of participants who come from home environments that offer little support for schooling
0 When engaging participants, the instructional support member takes into considerat’ .the participants’ family resources

0 When communicating with the home, the instructional support member takes int<  asideration family and language

resources

O The plan of work describes how the instructional support member provides support for |

schooling

‘cipants who lack support for

Sample Instructional Support Member Evidence

3 Instructional support member can articulate how the needs of pai

little support for schooling will be addressed

3 Instructional support member can articulate the ways in which the partic

working with participants

3 Instructional support member can articulate the ways in
family and language resources

O3 Instructional support member can explain howshe or she w

vich ce.

nants wk

come from home environments that offer
ats’ family resources will be addressed when

mication  .ith the home will take into consideration

o ide support for participants who lack support for schooling

Participant is a generic term to include anyone t'¢ ‘nstruc.  1al Suppt. Member is supporting, to include: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents< ‘communil nembers.
School is used generically to represent pai. »ants, teas’ mmw'af.ar othi i colleagues in the instructional support member’s area of
responsibility.
Scale Levels: (choose one)

[1 Not Using & Ceginni [« »xeloping [ Applying [J Innovating 1 Not Applicable
Scale

Nc  ‘sing jeginning Developing Applying Innovating

Needs of The instruc. »al 2 instructional The instructional The instructional The instructional
participants support mem.. support member support member support member support member is
who lack makes no atten, attempts to identifies the needs | identifies the a recognized
support for to perform this perform this of participants who needs of leader in helping
schooling activity. activity but does lack support for participants who others with this

not actually
complete or follow
through with these
attempts.

schooling but does
not articulate how
the adaptations will
be made to meet
these needs.

lack support for
schooling and the
adaptations that
will be made to

meet these needs.

activity.




Domain 3: Reflecting on Teaching and Supporting

Evaluating Personal Performance

24. Identifying Areas of Pedagogical Strength and Weakness

The instructional support member identifies specific strategies and behaviors on which to improve.

Sample Instructional Support Member Evidence
O Instructional support member identifies specific areas of strengths and weaknesses

O Instructional support member keeps track of specifically identified focus areas ford  orovement
O Instructional support member identifies and keeps track of specific areas idep _d . =d on individual interest
O3 Instructional support member can describe how specific areas for improvement are ider. ‘=ad

Participant is a generic term to include anyone the Instructional Support Members _upporting, to incluac. YreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or othei{  !eagues ind _'instructional support member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developir [ Applying [] Innovating | Not Applicable
Scale L
Not Using Beginning ' vevelu,ng Applying Innovating
Identifying areas | The instructional T o stional . he instructional The instructional The instructional
of pedagogical support member Japport i mber Ipport member support member support member
strength and makes no attempt’ ~attempts . ntifies specific identifies specific is a recognized
weakness to perform this ! perfornt - suategies and strategies and leader in helping
activity. <t out does behaviors on which behaviors on others with this
i «ctually to improve but does | which to improve activity.
cor._ =te or follow | not select the their pedagogy.
throug with strategies and
ese al. npts. behaviors that are
most useful for his or
her pedagogical
development.




25. Evaluating the Effectiveness of Specific Pedagogical Strategies and Behaviors

The instructional support member determines the effectiveness of specific techniques and strategies relating to their plan of

work.

Sample Instructional Support Member Evidence
O Instructional support member gathers and keeps evidence of the effects of specific strategies and behaviors in his or her

area of responsibility

O Instructional support member provides a written analysis of specific causes of success or difficulty

O Instructional support member can explain the differential effects of specific strategies «

4 behaviors that yield results

Participant is a generic term to include anyone the Instructional Support Member is supporting

participants, faculty, staff, colleagues, parents, or community members.

~Include: PreK-12 participants, adult

School is used generically to represent participants, teachers, staff or other colleagues i .ie instruc. 1al support member’s area of
responsibility.
Scale Levels: (choose one)
[1 Not Using [1 Beginning [ Developing [ At ying @ Innovating | Not Applicable
Scale
Not Using Beginning | Deve. ‘ng Applying Innovating
Evaluating the The instructional The instructio “The instructic. ! The instructional The
effectiveness of support member support membt 9 2t membe. support member instructional
specific makes no attempt | attempts to deter the determines the support
pedagogical to perform this perform this effd avenesc ot effectiveness of member is a
strategies and activity. acti™ it does Zcific strategies specific strategies recognized
behaviors x actue nd behaviors and behaviors leader in
-omplete . varding their plan | regarding their plan | helping others
| follow the aah 0. vork but does not | of work and with this
with the - accurately identify identifies the activity.
reasons for their

effectiveness.

ol ts. ’ the reasons for their

effectiveness.




Developing and Implementing a Professional Growth Plan

26. Developing a Written Growth and Development Plan

The instructional support member develops a written professional growth and development plan with specific and
measurable goals, action steps, manageable timelines, and appropriate resources.

Sample Instructional Support Member Evidence
O Instructional support member constructs a growth plan that outlines measurable goals, action steps, manageable

timelines, and appropriate resources

O3 Instructional support member can describe the professional growth plan using specificd md measurable goals, action
steps, manageable timelines, and appropriate resources

Participant is a generic term to include anyone the Instructional Support Member is supportiz

participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colleagues, in the instruct:

responsibility.

include: PreK-12 participants, adult

! support member’s area of

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ #_ 'ving - Innovating | Not Applicable

Scale

Not Using Beginning Develop. Applying Innovating
Developing a The instructional The instructional " structiona. The instructional The instructional
written growth | support member support member supp aher support member support member
and makes no attempts to perform. \ de’ .0ps a v..(ten develops a written | is a recognized
development attempt to this 2 hut Jfessional professional leader in helping
plan perform this do¢ notac ally cowth and growth and others with this

activity. nplete o) Hllow « velopment plan development plan | activity.
<hrough wi¢ these b. does not with clear and
tempts uticulate clear and | measurable goals,

measurable goals,
action steps,
timelines, and
appropriate
resources.

action steps,
timelines, and
resources.




27. Monitoring Progress Relative to the Professional Growth and Development Plan

The instructional support member charts his or her progress on the professional growth and development plan using
established action plans, milestones, and timelines.

Sample Instructional Support Member Evidence

O3 Instructional support member constructs a plan that outlines a method for charting progress toward established goals
supported by evidence (e.g., achievement data, artifacts, interviews or surveys from peers, participants, and observer
feedback)

3 Instructional support member can describe progress toward meeting the goals outlined in the plan supported by evidence

Participant is a generic term to include anyone the Instructional Support Member is supporting, to€ “iude: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colleagues in t-* 1. stional support member’s area of
responsibility.

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing [ Apply 4 [J Innovating | Not Applicable
Scale
Not Using Beginning Dev  ni* Applying Innovating
Monitoring The instructional | The instructional _| The instructic. ! The instructional The instructional
progress support member | support membe; | :port membe support member support member
relative to the makes no attempts to Clhic.. ais.or her charts his or her is a recognized
professional attempt to perform this orogres e progress on the leader in helping
growth and perform this activity but does rofed .onal y. .vth professional growth | others with this
development activity. not as ™y .evelopment and development activity.
plan cor etec p. 1using plan using
“ .ow throu es. lished action established action
with these plai. »milestones and | plans, milestones
tempts “meiines but does not | and timelines and
make modifications or | makes
adaptations as modifications or
needed. adaptations as
needed to meet his
or her goals.




Domain 4: Collegiality and Professionalism

Promoting a Positive Environment

28. Promoting Positive Interactions with Colleagues

The instructional support member interacts with colleagues in a positive manner to promote and support learning.

Sample Instructional Support Member Evidence

O Instructional support member works cooperatively with appropriate colleagues to ads” ss issues that impact learning

O Instructional support member establishes working relationships that demonstrated  =grity, confidentiality, respect,
flexibility, fairness, and trust

O Instructional support member accesses available expertise and resources.to support pc. ripants’ learning needs

3 Instructional support member can describe situations in which he/she ir* “acts positively v.. »colleagues to promote and
support learning

O Instructional support member can describe situations in which he/s 2 helped e iinguish negative conversations about
other colleagues

Participant is a generic term to include anyone the Instructional Support Member pporting, to include: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents, or community menzsers.

School is used generically to represent participants, teachers, st. \orc 2alleagues I instructional support member’s area of
responsibility.

Scale Levels: (choose one)

[J Not Using [J Beginning __ hoing Applying [J Innovating ) Not Applicable
Scale )
Not Using Begi~ Developing Applying Innovating
Promoting The instructional | The ructional The instructional The instructional The
positive support m¢ __ SUppPO.. hember support member support member instructional
interactions makes 2mpts interacts with interacts with support
with atten® _to pt. rm this colleagues in a colleagues in a member is a
colleagues perfc. hthis act. y but does positive manner to positive manner to recognized
activity. not/ tually promote and support | promote and support | leader in
co’ olete or follow | learning but does not | learning and helps to | helping others
ough with these | help extinguish extinguish negative with this activity.
attempts. negative conversations about
conversations about other colleagues or
other colleagues or the school.
the school.




29. Promoting Positive Interactions with Participants, Parents and the Community

The instructional support member interacts with participants, parents and the community in a positive manner to foster
learning and promote positive home/school relationships.

Sample Instructional Support Member Evidence
3 Instructional support member fosters collaborative partnerships with parents to enhance participant success in a manner
that demonstrates integrity, confidentiality, respect, flexibility, fairness, and trust

O Instructional support member ensures consistent and timely communication with parents regarding participant
expectations, progress, and/or concerns

O Instructional support member encourages parent involvement in classroom and sck

O Instructional support member demonstrates awareness and sensitivity to social

families

3 Instructional support member uses multiple means and modalities to commuricate with
O3 Instructional support member responds to requests for support, and/or,

3 Instructional support member respects and maintains confidentiality
3 Instructional support member can describe instances when he/si

and/or the community

0 When asked, the instructional support member can describe situations

conversations about participants, parents, and/or the con

Sample Participant Evidence

qteracter

ity

_1 activities

rral, and language backgrounds of

nilies

sistance promptly
participant/family inforri. sion

ssitively with participants and parents

vhich he/she helped extinguish negative

0 When asked, participants, parents, and/or community me_ vers #° i dec. = how the instructional support member
interacted positively with them
Participant is a generic term to include anyones _Instruci )al Suppc. ember is supporting, to include: PreK-12 participants, adult
participants, faculty, staff, colleagues, parents® . communi’ members.
School is used generically to represent par... ants, tea wather colleagues in the instructional support member’s area of
responsibility.
Scale Levels: (choose one)
[1 Not Using seginning (1 Dc. ‘'oping [ Applying [J Innovating 1 Not Applicable
Scale
Not . g 2ginning Developing Applying Innovating
Promoting The instruce, »al | & instructional The instructional The instructional The
positive support memb. _dpport member support member support member instructional
interactions makes no attempts to interacts with interacts with support
with perform this participants, parents participants, parents | member is a
- attempt to L m m -
participants, ; thi activity but does and community in a and community in a recognized
parents and per. qrm IS not actually positive manner to positive manner to leader in
the community | activity. complete or follow | foster learning and foster learning and helping others
through with these | promote positive promote positive with this
attempts. home/school home/school activity.
/community /community

relationships but
does not help
extinguish negative
conversations.

relationships and
helps extinguish
negative
conversations.




Promoting Exchange of Ideas and Strategies

30. Seeking Mentorship for Areas of Need or Interest

The instructional support member seeks help and input from colleagues regarding specific educational strategies and

behaviors.

Sample Instructional Support Member Evidence
O Instructional support member keeps track of specific situations during which he/she has sought mentorship from others

O Instructional support member actively seeks help and input as a member of a Profess/
O Instructional support member actively seeks help and input from appropriate schog’

impact instruction and school or district goals

O Instructional support member can describe how he/she seeks input from coll«® jues™

instruction and school or district goals

ral Learning Community

«embers to address issues that

arding issues that impact

Participant is a generic term to include anyone the Instructional Support Member/
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other

responsibility.

Scale Levels: (choose one)

.upporting, to incluac

2reK-12 participants, adult

leagues ind . instructional support member’s area of
Applying [ Innovating | Not Applicable
L — T T T
evelopnig Applying Innovating

[1 Not Using [1 Beginning [ Developin
Scale
Not Using Beainning
Seeking The instructional T ise. tional
mentorship for support member apportn. nber
areas of need or | makes no attempts
interest attempt to perforp:
perform this ativd out does
activity. r._ ctually
con._ nte or follow
throug.  vith these
tempts.

_he instructional
Ipport member
>ks help and
n.entorship from

colleagues
regarding specific
educational
strategies and
behaviors but not
at a specific
enough level to
enhance their
pedagogical skill.

The instructional
support member
seeks help and
mentorship from
colleagues
regarding specific
educational
strategies and
behaviors to
enhance their

pedagogical skills.

The instructional
support member
is a recognized
leader in helping
others with this
activity.




31. Mentoring Other Colleagues and Sharing Ideas and Strategies

The instructional support member provides other colleagues with help and input regarding specific educational strategies and
behaviors relating to their area of responsibility.

Sample Instructional Support Member Evidence

O3 Instructional support member keeps tracks of specific situations during which he/she mentored other instructional support
members

O Instructional support member contributes and shares expertise and new ideas with colleagues to enhance learning in
formal and informal ways

O3 Instructional support member serves as an appropriate role model (mentor, coach, presenter, researcher) regarding
specific educational strategies and behaviors

O Instructional support member can describe specific situations in which he/she has mentored colleagues

Participant is a generic term to include anyone the Instructional Support Member is supporting, to i
participants, faculty, staff, colleagues, parents, or community members.

ude: PreK-12 participants, adult

School is used generically to represent participants, teachers, staff or other colleagues in th«
responsibility.

'ctional support member’s area of

Scale Levels: (choose one)

[1 Not Using [1 Beginning [ Developing \ [J Innovating | Not Applicable

Applyi:

Scale

Not Using

Beginning

L lop ,

Applying

Innovating

Mentoring other
colleagues and
sharing ideas
and strategies

The instructional
support member
makes no attempt
to perform this
activity.

The instructional
support member
attempts to
perform this
activity but does

not actually

cont . «xfollow
# ough wi  these
Attempts.

The inst. onal
support me. »er
ravides othe.
Cuu. 1as with
he|” alG
r< arding
.ducational
trategies and
haviors but not
a a specific
enough level to
enhance their
pedagogical skill.

The instructional
support member
provides other
colleagues with
help and input
regarding
educational
strategies and
behaviors to
enhance their
pedagogical skills.

The instructional
support member
is a recognized
leader in helping
others with this
activity.




Promoting District and School Development

32. Adhering to School and District Rules and Procedures

The instructional support member is aware of and adheres to school and district rules and procedures.

Sample Instructional Support Member Evidence
3 Instructional support member performs assigned duties

3 Instructional support member follows policies, regulations, and procedures

O Instructional support member maintains accurate records (participant progress, completion of assignments, non-
instructional records)

3 Instructional support member fulfills responsibilities in a timely manner

O Instructional support member understands legal issues related to participants and famites

O Instructional support member demonstrates personal integrity

O Instructional support member keeps track of specific situations in which he/she 2 res to rules and procedures

O Instructional support member is knowledgeable and adheres to state code oft .nics, . ‘essional standards and code of
conduct applicable to the position

Participant is a generic term to include anyone the Instructional Support Membef supporting, to include: =K-12 participants, adult
participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other < »agues i e instructional support member’s area of
responsibility.

Scale Levels: (choose one)

[J Not Using [J Beginning [J Developiny Applying ) Innovating U Not Applicable
Scale
Not Using Beninning " Developing Applying Innovating
Adhering to The instructional T instrc. onal The instructional The instructional The instructional
school and support member apport mé iber ipport member is | support member is | support member
district rules makes no attempt’ attemptss perform | « are of school aware of school is a recognized
and procedures | to perform this his act ol and district rules and district rules leader in helping
activity. « 7 otactually and procedures, and procedures others with this
cor. =te or follow | but does not and adheres to activity.
throug  with these | adhere to all of them.
‘tempte these rules and
procedures.




33. Participating in School and District Initiatives

The instructional support member is aware of school and district initiatives and participates in them in accordance with his or
her talents and availability.

Sample Instructional Support Member Evidence
3 Instructional support member participates in school activities and events as appropriate to support participants and the

school community

O Instructional support member serves on school and district committees

3 Instructional support member participates in staff development opportunities

3 Instructional support member works to achieve school and district improvement goals

O Instructional support member keeps tracks of specific situations in which he/she has participated in school and/or district

initiatives

O Instructional support member can describe or show evidence of their participation ir

~nool and/or district initiatives

Participant is a generic term to include anyone the Instructional Support Member is supporti

participants, faculty, staff, colleagues, parents, or community members.

School is used generically to represent participants, teachers, staff or other colleagus

responsibility.

in the instructic

include: PreK-12 participants, adult

' support member’s area of

Scale Levels: (choose one)

[J Not Using [J Beginning [ Developing A lving Innovating | Not Applicable
Scale
Not Using Beginning Naveloping Applying Innovating
Participating in | The instructional | The instructional The ip 29| The instructional The instructional
school and support member | support member supd tmemieeris | support member is support member
district makes no attems? 2erform .re of school aware of school and | is a recognized
initiatives attempt to thisd _uvity « ddistrict district initiatives and | leader in helping
perform this /¢ s notactl ly ir_ atives but does | participates in them others with this
activity. omplete o Jllow no_ articipate in in accordance with activity.

augha Sol
ati. =

zmin
accordance with
their talents and
availability.

their talents and
availability.




Alignment to the Florida Educator Accomplished Practices

FEAP)

Practice

Evaluation Indicators

1. Instructional Design and Lesson Planning

Applying concepts from human development and learning theories, the effective educator consistently:

a. Aligns instruction with state-adopted standards at the appropriate level of rigor; D2 E44
b. Sequences lessons and concepts to ensure coherence and required prior knowledge; D2 E42-43
c. Designs instruction for students to achieve mastery; D2 E42-43
. : . . D1E2, E6-23
d. Selects appropriate formative assessments to monitor learning; . N
(monitoring)

e. Uses diagnostic student data to plan lessons; and,

D2 E47-49; D3 E52

f. Develops learning experiences that require students to demonstrate a variety of applicable skills and
competencies.

D2 E43

2. The Learning Environmen*
To maintain a student-centered learning environment that is safe, organized, equitable, flexible, i ‘e, and colla
consistently:

borative, the effective educator

a. Organizes, allocates, and manages the resources of time, space, and attention; D1 E5, E28

b. Manages individual and class behaviors through a well-planned management syste: D1 E4, E33-35

c. Conveys high expectations to all students; 01 E39-41

d. Respects students’ cultural linguistic and family background; D1 E39

e. Models clear, acceptable oral and written communication skills; v D1 E6

f. Maintains a climate of openness, inquiry, fairness and support; D1 E38

g. Integrates current information and communication technologies D1 E46

h. Adapts the learning environment to accommodate the differing n @d div £ students; and D1 E36; D2 E47-49

i. Utilizes current and emerging assistive technologies that enable stuc \ts ta€ ticipate .. nigh-quality D2 E46-49
communication interactions and achieve their edus al goals.

3. ' strue onal D ivery and Facilitation

The effective educator ¢« .stently utili 5 a deep anc  mprehensive knowledge of the subject taught to:

a. Deliver engaging and challenging less¢

D1 E24-32; D2 E43

b. Deepen and enrich students’ understanding aug! Cntent area ... _y strategies, verbalization of thought, D2 E42
and application of the subject matter;
c. Identify gaps in students’ st ‘snowled D3 E51-52

d. Modify instruction ic_ »nond to preconcepti.  or misconceptions;

D1 E6-23; D2 E42
(monitoring &

adapting)
e. Relate and integrate the subje. hatter witk® ier disciplines and life experiences; D2 E42
f. Employ higher-order questioningv. ' cs; D1 E11

g. Apply varied instructional strategies «.1d resources, including appropriate technology, to provide
comprehensible instruction, and to teach for student understanding;

D1 E6-E23; D2 E46

h. Differentiate instruction based on an assessment of student learning needs and recognition of individual
differences in students;

D1 E6-23; D2 E47-49
(monitoring &
adapting)

i. Support, encourage, and provide immediate and specific feedback to students to promote student achievement;

D1 E6-23
(monitoring &
adapting)

j. Utilize student feedback to monitor instructional needs and to adjust instruction.

D1 E6-23
(monitoring &
adapting)




4. Assessment
The effective educator consistently:

a. Analyzes and applies data from multiple assessments and measures to diagnose students’ learning needs,
informs instruction based on those needs, and drives the learning process;

D1 E2, E6-23; D3,
E51-52 (monitoring &

adapting)

b. Designs and aligns formative and summative assessments that match learning objectives and lead to mastery; D1 E2; D2 E42-43
D1E2, E6-23

c. Uses a variety of assessment tools to monitor student progress, achievement and learning gains; (monitoring and
adapting)

d. Modifies assessments and testing conditions to accommodate learning styles and varying levels of knowledge;

D1 E6-23; D2 E47-49
(monitoring and

adapting)

e. Shares the importance and outcomes of student assessment data with the student and the student’s D1 E2

parent/caregiver(s); and,
f. Applies technology to organize and integrate assessment information. D1 E2; D2 E46

5. Continuous Professional Im, .oven, t
The effective educator consist ‘ly:
. . . R R |

a. Designs purposeful professional goals to strengthen the effectiveness of instructia® ased on students’ needs, D3 EB0-53
b. Examines and uses data-informed research to improve instruction and studer’ _nievement; D3 E50-52
c. Uses a variety of data, independently, and in collaboration with colleagues, ic. nluate l2°  .ing outcomes, D3 E50-52

adjust planning and continuously improve the effectiveness of the lessons;
d. Collaborates with the home, school and larger communities to foster communicatic. 2d to support student D4 E55-56

learning and continuous improvement;
e. Engages in targeted professional growth opportunities and refle. ve' . Taas: and, D3 EB3-54
f. Implements knowledge and skills learned in professional developi, at in the s 24 learning process. D4 E60

6. Professional Respc si* ity ana Ethical Conduct

Understanding that educators are held to a high p© .i'sta. dinacon. tnity, the effective educator adheres to
the Code of Ethics and the Principles of Profes® “nal Condu  of the Edu. ‘on Profession of Florida, pursuant to
Rules 6A-10.080 and 6A-10.081, F.A.C., a* .ulfillsthe e cted obligati. : to students, the public and the

education profession.

D4 E59




Observation Process

All observations are conducted in iObservation found at www.effectiveeducators.com.

Logging in for the first time

e and cick the Fist Time Lser Enk

1. GO 1O wWAWaE

iObservation.

2. Enter your full PCS email address and cick submit You will reckve an elinTh

addivonal directions

If you are logging in for the first time, so to the website, www.effectiveeducators.com
and click on the First Time User link:

N First Time Ugers

This will take you to the first time users, sreenw . swill enter your full PCSB
email address and click submit. You will\ teid anemaiwith additional directions

for setting up a passwar

Getting Started

1. Gow www gty ZaSany com
e  ErEr your OS8R Jloress, the pasiword you Set-up and Cick logn
i/ bservation.
i Login
N il Addreas

Pasvword

To begin, go to the website www. effectiveeducators.com

Enteryour full PCS email and password that you set-up. Click Login



http://www.effectiveeducators.com/

Conducting an Observation

On the home screen, cick on Obiervations, then
giick on Cogduct

Tao begin an observation, click on the tab titlea™ hsed Ltions”

From the drop down menu, select/ Jpduct”

Conducting an Observi tion

serad ynd find the alF of (RO g\ will B obdasving,
or enter har/his ol in the Sen bax.,

@ .
n-
- [=-]
[
—

This will bring up alist of everyone you can conduct an ohservation on. Scroll through
the names and find the name of the staff member you will be ohserving, or enter
her/his namein the search box. Keep in mind that system will not find nicknames or
names spelled incorrectly.




Conducting an Observation

Chck on Formg, then Jelect the Domain that coresponds
with the indicatons you antk obsenving.

orms” and selectthe
appropriate for a person's
ap and contact

Once you locate the personyou will be obse
appropriate form. You should only see the forms
job code. Ifyou feel like the form optians are incorr

appraisalsupport@ pcsb.org.

Once you have selected the correct form, you will need to choose the type of
ohservation by clicking formal, informal, orwalkthrough at the top of the form.




Conducting an Observation

| eheck “Resuits count towards annual evaluaton” for formal and informal |

Domain 1: Classroom Strateges and Bohaaors (v3) 0 -

AP ek Pl i W P Pt e | easde W] arsh Pl bl
Tt Pty Bictes Doty Dagrewed bkiwbbeg Sictest et Lot e o Bl

rarared vy Lisiy (im0 TR ——— - I e —

O e LT LT
R —
[ p—

If you are conducting a formal or informal obs will also needto check
the box “results counts toward evaluation”. DO ntwalkthroughs toward
evaluation.

L T
gt agd ] e T Sl

s 1 ety e e Tt mhimm

Click the name of the element you have observed and would like torate.




Conducting an Observation

IUHNM bm:mm&ﬂummmnw you obsenved

Sample teacher and student evidences can be
Remember these are samplesand are not the onl nces that candemonstrate
implementation of an element.

Click the appropriaterating basedon | = encation for the element.

Use the text box to provi
Once you are done lement, click “table of contents” togo
back and selecta 0 repeat the stepson this screen for each

element you observe




Conducting an Observation
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Conducting an Observation
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3. Other Indicators of Performance

DELIBERATE PRACTICE PLAN (DPP)

The purpose of the DPP is to intentionally and incrementally improve teacher practice in order to
increase student achievement. The plan provides an opportunity for analysis of teacher
evaluation and student achievement data. Through this analysis instructional staff will reflect
upon their professional learning as it relates to impacting student progress; building upon their
own professional growth. In order to complete the plan, individuals will review their schoolwide
initiatives, consider student assessment data, prior year evaluation r4* Jits and then identify
learning goals that focus on student achievement. The DPP is a rs° trement of the district and
state and a component of the teacher evaluation. The DPP cop® .ns ¢ arly defined goals and
activities designed to improve teacher practice. Administratars will mec with staff to discuss
their progress and plans at the beginning, middle and ens st each school y< = Administrator and
teacher may document amendments and comments in¢ e notessection.

The Deliberate Practice Plan contains the fe© wing section.

» Self-Assessment

» Goal Development

» Action Plan Development
» Track Progress.

The administrator and.taa<her bG. contribute input and notes to the DPP.

The deliberate pr «ce represc. s 109 f the final score.



Steps for Developing Deliberate Practice Plan

Demographic Information:

Please complete all demographic data including name, position, plan date, worksite and type of plan. (Note: ONLY
Teachers on Improvement who are using this document as a success plan and their respective administrators need
initials/dates in the spaces provided.)

Step 1 Self-Assessment (to be developed collaboratively between the teacher and administrator)

Complete the PCS Teacher Self-Assessment using the Professional Indicator Rubric/Flip Chart, Post-conference feedback
and Current Administrative Review. Select an Indicator (Instructional Strategy) and/or content as a focus area for growth.

Box 1:

= For an Instructional Strategy: Thinking about what you currently do to implemant strategies or the strategy you chose,
list the Indicator you want to improve.

= For Content Knowledge: List the current content Knowledge you wish to4° irove.

Box 2

=  For an Instructional Strategy: Using the Professional Indicator Flip Ciiart, selec. spects of the strategy (teacher
evidence) that you plan to develop.

= For Content Knowledge: Describe what you expect to learn an® e resulting changes. »wour practice.

Box 3

=  For an Instructional Strategy: Describe the changes in stut. »behavi¢ .and learning outcomes (data) based on student|
evidence and assessments.

=  For Content Knowledge: Describe the changes in student behavi. sand learning outcomes (data) based on student
evidence and assessments.

Step 2 Write Growth Goals

What to consider when writing a Growd Goal.

A Growth Goal should specificali, =fer to ond =mare of th 'Rubric Indicators (teaching strategies) of effective teaching
or an area of content knowledge.

= Goal should be clearly defined

= Goal should be cha¥® ...y tachie. nle

o

=  Goal should mea¢ ¢ outcome. ot actic. =S

Step 3 Develop an;. %ion Plan

Describe actions you wili. e or per’ . m differently in your classroom to improve the use of the identified strategy or
content area, and the materia.. mes 0 accomplish the action.

Describe the professional learning (lesson study, book study, observation, research, MoodleLMS course work,
coaching/mentoring, etc.) that is specifically related to your goal that you will undertake in order to improve your practice
student learning.

Describe the specific actions you will take, within your classroom, in order to improve the use of the identified strategies
or content knowledge.

Describe actions you will take to monitor your progress and revise as necessary.

hnd




(Step 3 Cont.) Shaded Areas for Teacher on Improvement (required):

***NOTE: The shaded areas may also be completed by teachers NOT “On Improvement” who choose to complete these
sections for their own benefit.

Describe the assistance required to complete the action step and the collaborating personnel who will be involved in helping
to complete the action steps.

Develop the timeline for completing the action steps for the goal.

The term “On Improvement” is not synonymous with the rating of “needs improvement” or “developing” described in
Section 1012.34, Florida Statutes.

This section is NOT to be considered the exclusive method to develop a Success Plan for teachers.

Step 4: Track Progress

Reflect and record insights about the strategies you have identified and practi«® 2y completing the three reflection boxes.
5 suggested ways a Teacher Can Engage in Progress Monitoring

Using a Reflection Log

Use Video Data

Collect Student Survey Data
Use Student Achievement Data
Use Observation data

Midpoint Progress Review:
= Teacher and Administrator review the progress mac. or{ « Goals aid Action Steps

Final Progress Reflection
= Reflection questions are colla¥® ‘atively an’ sered by th eacher and administrator.

Important Notes:

Clarification on G¢ .

=  The Deliberate i :tice Plan prov! s for 5 Goals. The expectation is that each employee will complete at least one
substantive goal the. 'z agreed to ) the teacher and administrator.

e The option for comple. a mors® vals is intended as a way to target specific Indicators, behaviors, or content areas on
which the teacher and a¢.. 2" .ator plan to focus.

o Multiple goals may be smai.cr in scale and capable of being achieved over a shorter time period.

0 Multiple goals may be implemented for teachers who wish to be rated highly effective during the next administrative
review.

Progress Monitoring Checkpoints:

= Initial Collaboration with Administrator should be completed by all

= At least 1 Mid-Cycle Review should be completed by the teacher and administrator (NOTE: there is room for two Mid-
Cycle Reviews if possible)

Rubric for Completion of Deliberate Practice Plan

= Unsatisfactory = Did not attempt (0 Points)

= Developing/Needs Improvement = Attempted but with major parts missing (3 Points)
= Effective = Performed action steps but results not evident (10 Points)

= Highly Effective = Performed action steps with positive results (10 Points)




Deliberate Practice Plan

Defiberate Proctice is o woy for employees to grow their expertise through o series of plenned oction steps,
reflections, and collsboration.
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Parental Input

Florida Statute 1012.34(2)c requires that the district “...give parents an opportunity to provide
input into employee performance assessment when appropriate.” Each school annually gives
notice that they have an opportunity to submit the Parent Input form and submit to the building
administrator.

PARENT INPUT FORM AND PARENT/TEACHER INPUT FORM

g a mechanism for input into
grtise this process and make

Afltached are two forms that are designed to meel state requirements of pr
teacher and administrator performance evaluation. Schools are required,
forms available in the school office.

Parent Input Form

The Parent Input Form (or similar school-based form) may b parents regarding input inlo a leacher
evaluation. The administrator decides how much wnnght is given arent input. Forms must be signed to be
used for consideration. A copy must be given to 1 ; ul forms need only be kepl on file for
one year and then they may be discarded. Forms\\hob Avai school office. The simplest way to

Parent/Teacher Input Form {or . o m) may be used by parenis and teachers to provide
input regarding an administralor's & . Forms shiduld be available to parents and teachers in the school
office. Forms must be sigg he appropriate Area Superintendent via pony or US mail.

Please be sure i3 i wding both forms with your parents and staff. Feel free to use the
sample notica b i on puer::-a for your newsletter.

SAMPLE NEWSLETTER ARTICLE

Parent Input

Pinellas County Schools welcomes inpul of parents regarding the job performance of disirict employees.

A Parant Input Form is available for parents to give input regarding teacher parformance. Also available is
a ParentTeacher Input Form for inpul regarding administrator performance. Each form reguires a signature.
A copy of the form will be shared with the employee. Forms are available in the school office.




4. Summative Evaluation Score

The final summative calculation is the combination of:

e The instructional practice score valued at 56.7%
e Student Performance Data valued at 33.3%
e Deliberate Practice Score valued at 10%.

A 4.0 scale is being implemented for all instructional final evaluations. This scale is aligned to
the four evaluation categories (Highly Effective, Effective, Needs Improvement (Developing for
teachers in their first three years) and Unsatisfactory). Using the 4.0 scale allows for a process to
develop like scales for the instructional practice and the student performance portions of the final
evaluation. It also provides a standard method for scaling student perf* »mance data across the
various student data use categories

Each category will be defined as follows:

Highly Effective: 3.45-4.0

Effective: 2.45-3.44

Developing/Needs Improvement: 1.45-2.44
Unsatisfactory: 1.0-1.44

The final evaluation document is piateced on th £ [iowing pages.



Final Evaluation for Practice Teacher s nes s

Back to Completed Evaluations

i
Learner: Evaluator: Evaluation Category: Observation Period: Date Submitted:
Practice Teacher AMBER NASH Classroom Teacher Sep 2, 2014 to Sep 25, 2015 Mar 3, 2015
AmencaMNew_York
Learner UUID: Buildings:
pteachen@pesb.org Countryside High School
Final Score: N/A
Instructional Practice =0« | Professional Development Student Achievement
i 1oos | | (FCATVAM)
2.818 ighty —
it Effective/Effective N/A
Observations used in this Evaluation
Addsd T Type Finished Form
Employea Appraizal Mon-Pilot Mar 2, 2015 5:44:14 Pinellas = Classroom Teacher \iew in 8 new
e Stancad: | e s aM Rubric window
Final Score Scale Range: 0.0 - 4.
Label Highly Effective ent ¥
Details 345-4.0 452,440 0.0-1.448

&




Instructional Practice: 2.818 - Effective

Instructional Practice Scale \Weight: 50.0% | Range: 0.0- 4.0

P y
Administrative Review

Score: 2.8182

Lavel 4.0 (Highly Effective) 0{0.0%)

Level 3.0 (Effective) 27 (81.82%)
Level 2.0 (Davaloping or Neads |mprovement) 6(18.15%)
Level 1.0 (Unsstisfactory) 0(0.0%)
Total Court: 3
L ~

Professional Development: Highly Effective/Effecti

-~
Professional Development

Score: Highly Effective/Effective

Level 3.0 (Highly Effective (10) 0(0.0%)

Level 2.0 (Effactive (10)) 1 {100.0%)
Level 1.0 (Developing/Nesds. Impravement (3)) 0(0.0%)
Level 0.0 (Unsatisfactory (0)) 0(0.0%)

Total Count: 1
e o
Student Achievement
Student Achievement (FCA Waight: 40.0% | Range: 0.0 - 4.0

Student Achievement (F | Weight' 40.0%

N/A
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5. Additional Requirements

The verification protocol is as follows:

Verification of your roster is a biannual process which serves many purposes; The students
assigned to you, as a result of verification, may be used for the following: your Value-Added
calculation (if you receive one), for possible future calculations, and many other tools being
developed by the State of Florida. It is imperative that your roster be accurate. Even if you do
not receive a Value-Added score this year, the roster may be used in future calculations.

The Verification Rules are as follows:

The rosters are representative from FTE surveys 2 and 3. The/ ate” »es the FTE survey data
submitted by school districts to compile teacher rosters. The school dic ict does not have an
option to use a timeframe other than that as determined k¢ ne survey. Ti. #elay between survey
week and the roster verification process is due to the s* ’s survey timeline'c id when the state
compiles the rosters statewide.

If a student is on a teacher roster ANY day between the ¢ _y period, the student must remain
on the roster

Only actual errors are to be considered appr. . afor chang

Poor attendance or poor performance is NOT_ \valiu. man for removal of a student

Keep in mind that VAM accounts for this in tr for .dla

If a student is removed from one ¢ _= s roste. .e/she must be added to another teacher’s roster
Rosters must represent the real® , of wh is in ea \ teacher’s classroom

Instructions
Teachers may ¢k K their roste. n “Reports Manager” by:

1. Signinto. ~SB websif

2. Click on “rep. 's”

3. Go to the folder~ " .d “ProfDevelopment”

4. Click on the report called “Students Roster (RSK0025)”



5. Select the correct FTE Survey Report following from the dropdown
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Instructions Roster Verification Process (cont.) P
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Instructions Roster Verification Process (cont.)

Please ensure that the survey is as it appears below. Once the report is run (view report), you
will see the courses that you are teaching. Below the course, you will see three columns of
students. Verify that all the students assigned to you meet the criteria stated in the directions

above.

T Teport Manager - Windowe Intemet Expiorer - - -
- - . — . — " I— — 4 -
L ? b '|§_ httpe/freports.pesh.orgMeports/PagesReport.aspafitemP aths % ProiDevelopment 52 Studentz+ Roster- (RSK0023) " ) Bing L=

N o Mo EWroreite T ooie s iy
g Favorites | o n Sugqgested Sites - @ Web Slice Gallery =

| 4 Report Manager
i | My Subscriptions »
== Pinellas County Schools SQL Server Reporting Services 2005 Home | 4 | Help
Iﬁ Homa > ProfDevelopment > Search for: @
X Students Roster (RSK0025)
M Properties | History
A
Select School A (]  ~  Select Survey Peried Su I year 2012/2013 ~ [ View Report._|
; 2

- I

H 41 af28 b M 100% - Find | Next

Des

Remember to make sure that
you see ALL pages in the
document. At the top left you

can see page 1 of 28. This

example document has 28 pages
that should be verified




Instructions Roster Verification Process (cont.)

e Ifyou DO NOT need to make any changes, NO ACTION is necessary

e If you need to make amendments based upon the Roster Verification rules, please:

1. Print the roster
a. Where it states “select format”, choose “Acrobat (PDF) file”

2. Click on “export” which appears to the right

3. Print the PDF document as you would any other document from your computer (save

a copy for your records)

4. Manually note the changes needed

a. Examples: Add student (full name and ID), Delet
course because...

5. Make a copy for your records
a. Note: you will not have access to the repo ue date

6. Give the original printed roster with changes

dent because..., Change

) i == - = = = =— = = =
‘- ) ™ E. httpe/freports pcmrg.ﬂtpl:-ﬂf Pngq—;.-Rtppn.aip.:ltgmpmnz efProfDevelopment Se2fStudents = Rogter- V5] 2 d, b4 ”~ 5;.-5 })

File Edit View Favorites Tools Help

v Fevorites | gl [ Suggested Sites = @ Web Slice Gallery =
| & Report Manager i+~ B ~ 0 o v Pagev Sefetyw Tockw i~
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Pinellas County Schools SQL Server Reporting Services 2005
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-
F - J
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H 4 1 of2s b Pl 100% - ] ] a
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Instructions Roster Verification Process (cont.)

e The DMT will complete the normal amendment process
1. If ateacher submits a change outside of the Roster Verification rules, the DMT will
forward the information to the principal
2. The Principal will follow up with the teacher to explain why the amendment will not
be made
3. The DMT will forward any roster conflicts to the principal for review and decision
making
4. The DMT will send a copy of the teacher’s printed report and noted changes, with the
amendment information, to the FTE Office
DMT’s will complete the amendments by Due Date
6. The FTE office will complete amendments

o

Special Note

Florida Statute 1012.34(8) requires a state process to .. mi** structional personnel to review the
class roster for accuracy and to correct any mistakes. It 1s. 1portant that you carefully follow the
guidelines and only add or remove students¢ - axding to the. :les. Intentional changes that do
not fall within the rules will result in deletior. af tric "hanges™ ad may result in additional
review by district personnel in accordance wit the & Jae'« Zonduct.

Determination of Evaluate. and Eva «ation Inp at

Duties of the School Principal a. .1early defined in Statute 1012.28: “Each school principal is
responsible for the 2« 1o hce o1 ! personnel employed by the district school board and
assigned to the ¢ 0ol to whic \the s 9ol is assigned to the school to which the principal is
assigned. The s ol principal’ nall faithfully and effectively apply the personnel assessment
system approved L the school/ Joard pursuant to 1012.34. The principal is responsible for the
evaluation system anc. 2ay as’ gn evaluation responsibilities to assistant principals assigned to
the school building.”

Florida Statute 1012.34(3)(c) allows for evaluator input from other trained personnel into the
evaluation process. To improve the quality and frequency of feedback to the developing
teacher it will be necessary to allow for input from other trained professionals. Content
Specialists and district based administrators will be trained with school based
administrators in the Marzano Evaluation Model, and may be integral in providing
observations for instructional staff.



Description of Training Programs

Instructional Staff Members

All instructional staff members received 1.5 days of training during preschool to cover the
transition from the hybrid model to the Marzano model, the expectation for administrators and
instructional staff members in regards to the observation and evaluation process and procedures,
details of the Marzano framework including how each element will be observed and rated. The
training was differentiated for classroom instructional and non-classroom instructional.

Instructional staff members who were absent during preschool or hired post training date
provided an introduction to the system during New Employee Traip 4 and are offered make-up
offerings for the details of the framework. The make-up offerings® = both face to face and
online.

Initial Certification for Evaluators

In order to provide consistency in teacher observations . © ughout the district, all administrators
are required to participate and complete Aprmaisal Certifice. an Training which includes 18
hours of training. This includes a detailed di. 2 .. wach elemic ¢ of the instructional frameworks
and two days of inter-rater reliability training. y whie ¢ wiaistrators are required to
successfully complete an assessment.The trair. 2o . designed to emphasize the importance of
the observer assessing the qualitx i ui student. learning based upon the actions of the teacher.
This is a shift in how tradition® observi ons ana. *edback have taken place in the past.

This process is facilitated by = »wnis® ;" SCiercec nternational to train administrators in lesson
observation through praatice in G, *rving, scripting, and identifying the impact of teacher action
upon students and !¢ .'ning.~ wring < ».process, participants complete multiple observations
(including practi . and assessIi. nt), ar...'practice a pre-conference and a post conferences in
order to attain the ncertification' ) lesson observation.

Inter-rater Reliability Ascessment for Evaluators

In order to ensure consistency across the district, administrators take part in a Rater Reliability
training to assess mastery of the formal observation process.

Annually, all school administrators will participate in evaluation training and assessment in
which they will conduct observations, script what they see, and then rate their individual
observations. The purpose of the session is to ensure that observers meet the minimum standards
for identifying appropriate elements of classroom instruction as well as accuracy of rating and
feedback.



The observation results are reviewed for consistency with a master score set in order to
determine whether calibration criterion has been met. Each administrator is provided feedback of
their performance. Calibration results are used to develop administrator training and support.

Timely Feedback

In accordance with s. 1012.34(3)(c), F.S., all evaluators are expected to provide the written report
to the employee no later than 10 days after the evaluation takes place. The report will be
provided through iObservation and will be accessible electronically as soon as the evaluator
selects finish.

Use of Evaluation Data for Professional Development

Each year, instructional staff members complete a Delibes® ¢ Practice Pic »DPP). In this plan,
action steps are proposed including what professional £ velopment a staff 1. mber will take to
support their growth. These actions are taken as an ¥ :ntional« udy of a portion of your practice
related to growth of an evaluation element. This can 1. wdat rofessional Learning Network
trainings, observing colleagues who are demonstrating bc. oractices, book study, lesson study,
PLCs and cross grade level PLCs that are fe¢ .24 on speciti._ opics.

All professional development in the Professic_al Lea ... etwork is searchable and
recommendable by the aligned evalitation elent at® "This practice ensures meaningful and
purposeful selection of professie . ae 'opmer. ‘o foster targeted professional growth.

Any teacher rated less than< ective a:* nlaced ori . success plan. The success plan is a
prescribed improvement plan'c surt iting pe..<imance concerns. The teacher will be provided
with ongoing support.aashassistar. through professional development and in some cases, be
assigned a mentor



Minimum Observation Expectation

Each instructional staff member will receive a minimum of 4 observations as defined in the chart

below.

PROBATIONARY OR
TEACHER IN NEED OF SUPPORT

ANNUAL, PROFESSIONAL SERVICE, and
CONTINUING CONTRACT

First Semester

First Formal Observations: Within first 60
days of employment (Pre-observation
conference/ observation/ post-observation
conference). Completion of formative
evaluation

Informal Observations

Three (3) observations must occur no later than
the end of the thirs grading period

Minimum of Three' "\ Informal and one

Fes al Observation (Pre- aservation
« 2ferencs’ Joservation/ post-observation

Second Semester

coi._xe( .c)observations

Informal Observation

Formal Observation (Pre observation
conference/observation/post observation
conference)

4

Summative Evaluation

d

Summative Evaluation

Parental Input

Florida Statute 1012.34(2)c requires that the district “...give parents an opportunity to provide
input into employee performance assessment when appropriate.” Each school annually gives
notice that they have an opportunity to submit the Parent Input form and submit to the building

administrator.




PARENT INPUT FORM AND PARENT/TEACHER INPUT FORM

Attached are two lorms that are designed to meet state requiremenis of providing a mechanism for input into
teachar and administrator performance evaluation. Schools are required to advertise this process and make
forms available in the school office.

Parent Input Form
(regarding teacher evaluation)

The Parent Input Form (or similar school-based form) may be used by parents regarding input into a teacher
evalualion. The administrator decides how much weaight is given to the parent input. Forms must be signed to be
used for consideration. A copy must be given to the employee. Parent input forms need only be kept on file for
one year and then they may be discarded. Forms should be available in the schogl office. The simplest way to
communicate the availability of the form is through the school newsletter.

ParentiTeacher Input Form
(regarding administrator ew,

Parent/Teacher Input Form (or a similar school-based form)
input regarding an administrator’s evaluation. Forms should
office. Forms must be signed and sent (o the appropriate Ar

achers to provide
arents and teachers in the school
t via pony or US mail.

Please be sure to share the information regardin i parents and stalf, Feel free to use the
gample notice below as a communication place |

; 5 Tegarding the job performance of district employees,
ents to give input regarding teacher performance. Also available is
jarding administralor performance. Each form requires a signature.
oloyee. Forms are available in the school office.




6. District Evaluation Procedures

In accordance with s. 1012.34(3)(c), F.S., The evaluator must submit a written report of the
evaluation to the district school superintendent for the purpose of reviewing the employee’s
contract. The evaluator must submit the written report to the employee no later than 10 days after
the evaluation takes place. The evaluator must discuss the written evaluation report with the
employee. The employee shall have the right to initiate a written response to the evaluation, and
the response shall become a permanent attachment to his or her personnel file.

According to current contract language, as determined through district and PCTA collaboration
and negotiation the process for amendment of evaluations is as follows:

Grievance Process - Probationary Contract, Annual Contract, Professional Services, or
Continuing Contract teachers shall have the right to file a grievance thxough the Assistant
Superintendent, Human Resources if the teacher feels the process fa “onducting the evaluation
was not followed. A grievance is not available to challenge a rati :n any of the categories in
the evaluation, to challenge student growth score, or student a¢ ievc. »ant data, deliberate
practice score, or to challenge the final rating.

Appeal Process - Annual, PSC or CC teachers have th¢ "ight to appeal their . ial evaluation if
the rating would constitute grounds for termination{  ssuant & section 1012.33, F.S. and
Section 1012.335, F.S. An appeal shall be reviewed byt e (3) member panel which shall
include the Area Superintendent, the Assistant Superinter.. mt, Human Resources and the
Superintendent's designee. This panels dec’ ‘¢ ¥a.final, but" hes not replace a right to a hearing
under Section 1012.33, F.S. and Section 101. 335, 1.

The superintendent will annually na*5<the FLi 2 . of any instructional personnel or school
administrators who receive two« .nsect ve unsc sfactory evaluations.

Instructional personnel will seive wit ammatificuion from the district four (4) weeks prior to
the end of the school year of iri. 2t “terminate ur non-renew their contract. The superintendent
will annually notify thesmartmer. af any instructional personnel who are given written notice

by the district of in® "nt to ter.. nate ¢ aon-renew their contract.



7. District Self-Monitoring

Inter-rater Reliability Assessment for Evaluators

In order to ensure consistency across the district, administrators take part in a Rater Reliability
training to assess mastery of the formal observation process.

Annually, all school administrators will participate in evaluation training and assessment in
which they will conduct observations, script what they see, and then rate their individual
observations. The purpose of the session is to ensure that observers meet the minimum standards
for identifying appropriate elements of classroom instruction as well as accuracy of rating and
feedback.

The observation results are reviewed for consistency with a master< _ore set in order to
determine whether calibration criterion has been met. Each adm? '« ator is provided feedback of
their performance. Calibration results are used to develop adri nistratc *raining and support.

Timely Feedback

In accordance with s. 1012.34(3)(c), F.S., all evaluators ai._ xpected to provide the written report
to the employee no later than 10 days after ¢ -~ waluation tar. »place. The report will be
provided through iObservation and will be ac_ 2sstuie. “actronically as soon as the evaluator
selects finish.

Use of Evaluation Data foi. ‘rofessis® »'»2aveloment

Each year, instructional.staff mei. 2rs complete a Deliberate Practice Plan (DPP). In this plan,
action steps are proi sed . nding™ 1at professional development a staff member will take to
support their grei (n. These ac. s are.aken as an intentional study of a portion of your practice
related to growti. € an evaluatic element. This can include Professional Learning Network
trainings, observing wlleagues ) 10 are demonstrating best practices, book study, lesson study,
PLCs and cross grade. el PX _s that are focused on specific topics.

All professional development in the Professional Learning Network is searchable and
recommendable by the aligned evaluation elements. This practice ensures meaningful and
purposeful selection of professional development to foster targeted professional growth.

Any teacher rated less than effective are placed on a success plan. The success plan is a
prescribed improvement plan documenting performance concerns. The teacher will be provided
with ongoing support and assistance through professional development and in some cases, be
assigned a mentor.



Use of Evaluation Data for District Improvement

Florida Statute 1012.34 (2)(a) requires evaluation systems for instructional personnel and
school administrators to be designed to support effective instruction and student growth, and
that performance evaluation results must be used to develop district and school improvement
plans. Florida Statute 1012.34 (2)(b) requires districts to provide instruments, procedures, and
criteria for continuous quality improvement of the professional skills of personnel and school
administrators, and performance evaluation results must be used when identifying professional
development. Pinellas County has developed a strategic plan with the primary goal being 100%
student success. Area Superintendents are provided monthly updates on evaluation progress,
observation data, and use this information to guide the development of district initiatives and
leader development.
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